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Demonstration  Brief 


It  ha.s  long  been  recognized  that  Orientation  a.nd 
Mobility  skills,  or  independent  travel,  is  of  the  utmost 
importance  to  a  blind  person  if  he  or  she  is  to  lead  a  really 
effective  and  fulfilling  life  in  our  present  day  society. 

The  residential  schools  recognizing  this  fact  had  in  most 
cases  included  some  form  of  limited  orientation  and  mob¬ 
ility  training  in  their  school  program.  It  xjas  realized 
that  too  many  times  the  student  could  learn  to  tra.vel 
about  the  school,  but  in  any  other  area  he  was  forced  to 
be  dependent  on  others  or  that  his  abilities  to  travel 
(such  as  in  the  home)  were  unknown. 

Recognizing  this  need,  the  Illinois  Braille  and  Sight 
Saving  School  decided  to  undertake  a  course  of  action 
through  the  implementation  of  a  demonstration  project 
which  vjould  apply  established  and  proven  mobility  methods 
and  obtain  qualified  persons  to  teaxh  these  methods.  The 
entire  staff  and  services  of  the  residential  school  would 
then  be  coordinated  with  the  efforts  of  the  mobility 
personnel  to  facilitate  an  ongoing  mobility  program  to 
the  total  living  situation  of  the  students  while  in 
attendance  at  the  school  and  as  much  as  possible  into 
the  students  home  environment  during  vacation  periods. 

Implications  for  action 

The  demonstration  project  has  shown  that  the  estab¬ 
lishment  of  a  basic  program  of  Orientation  and  Mobility 
instruction  at  a  residential  school  for  the  blind  can  be 
effectively  implemented  and  that  it  should  be  considered 
an  essential  part  of  a  total  residential  school  program 
for  the  blind. 

A  trained  and  knowledgeable  staff  is  essential  to 
reinforce  mobility  skills  and  encourage  students  to  put 
mobility  skills  into  practice.  Some  type  of  staff  train¬ 
ing  and  involvement  in  the  basic  mobility  skills  is 
needed  on  a  regular  basis  and  should  be  part  of  the  total 
mobility  program  in  a  residential  school, 

A  Planned  Community  Information  Program  is  Needed 

The  community  in  which  a  blind  student  is  traveling 
or  will  be  traveling  should  be  as  informed  as  is  pract¬ 
ically  possible  so  the  community  will  know  vihat  the  mob¬ 
ility  program  is  attempting  to  do  and  the  persons  within 
the  community  will  know  what  their  role  should  be  upon 
encountering  a  blind  traveler. 

The  development  of  progression  of  learning  and  skills 
in  orientation  and  mobility  from  the  elementary  level 
through  the  high  school  age  level  is  needed  in  the  total 
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residential  school  program  with  the  emphasis  at  the  lower 
grade  levels  on  concept  development » 

h  summer  follow-up  or  teaching  the  transfer  of  the 
mobility  skills  learned  at  the  school  to  the  home  en¬ 
vironment  of  the  student  is  needed  to  really  start  the 
student  traveling  in  a  community  or  environment  ::.:way 
from  the  residential  school » 

Find ings 

The  three  years  of  the  demonstration  project  at  the 
Illinois  Braille  and  Sight  Saving  School  would  indicate 
that  the  establishment  and  carrying  out  of  an  ongoing 
mobility  progra.m  is  indeed  most  feasible  and  practical » 

The  residential  school  in  many  ways  lends  itself  to  the 
establishment  of  such  a  program  without  any  really  in¬ 
surmountable  problems o 

The  staff  at  the  Illinois  Braille  and  Sight  Saving 
School  for  the  most  part  were  willing  and  ready  to  accept 
and  cooperate  with  the  establishment  of  an  Orientation 
and  Mobility  program  at  the  school,  but  they  were  not 
sure  of  what  their  role  in  the  program  should  be  and 
consequently  were  hesita-nt  to  take  any  action  in  the 
area  of  aiding  students  having  difficulty  with  mobj.lity 
problems  or  offered  aid  and  suggestions  to  the  student 
which  were  perhaps  not  really  effective  or  compatible 
with  good  mobility  procedures „  Once  some  really  con¬ 
certed  program  for  training  the  teaching  staff  and  cottage 
parent  staff  were  put  into  effect,  this  problem  hsis 
greatly  diminished.  .Reinforcement  of  the  formal  mobility 
training  given  to  students  has  been  greatly  enhanced  by 
the  training  programs  given  to  the  staff. 

V'/hen  the  mobility  program  began  at  the  Illinois 
Braille  a,nd  Sight  Saving  School  the  people  in  the  com¬ 
munity  of  Jacksonville 5  in  which  the  school  is  located, 
were  very  curious  as  to  just  what  was  taking  place  when 
the  mobility  instructors  began  working  with  students  out 
on  the  town  streets.  The  school  administration  and 
mobility  staff  began  attemptineg  to  inform  the  community 
of  the  program  and  its  goals.  The  mobility  instructors 
addressed  numerous  service  clubs  and  groups  in  Jackson¬ 
ville  and  the  surrounding  communities  whenever  the 
opportunity  was  presented.  One  instructor  appeared  on 
a  television  program  in  another  city  which  covered,  the 
Jacksonville  viewing  area.  The  result  of  these  attempts 
at  public  relations  has  been  greater  community  accept¬ 
ance  and  support  for  the  mobility  program  in  the  city  of 
Jacksonville , 

Still  greater  efforts  are  needed  in  this  area  in  the 
home  communities  of  the  blind  students  of  the  residential 
school.  This  vjill  probably  require  a  statewide  program 
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of  informing  the  public o 

'y-Jhen  the  program  began  a.t  the  Illinois  Braille  and 
Sight  Saving  School  it  nas  found  that  most  of  the  older 
students  lacked  any  real  workable  concepts  for  mobility „ 

It  was  very  difficult  and  in  many  cases  almost  impossible 
to  give  these  students  the  necessary  concepts  for  travel 
in  the  time  available „  It  x^ias  found  that  students  have 
to  be  introduced  to  and  made  to  think  about  these  basic 
tra.vel  concepts  8.t  a  much  earlier  a.ge  to  make  them  more 
meaningful.  Probably  the  main  factor  working  here  is 
to  give  the  student  mea.ningful  experiences  that  will 
develop  in  the  student  a  habit  or  pattern  of  thinking 
about  the  environment  away  from  himself  and  this  must  be 
done  at  the  earliest  possible  age  level. 

The  Illinois  Braille  and  Sight  Saving  School,  upon 
beginning  the  summer  follow-up  sessions,  found  that  X'-iith 
but  a  very  few  exceptions  the  students  were  not  applying 
the  mobility  training  they  received  at  the  school  to  their 
home  community.  Jifter  the  mobility  instructors  visited 
the  students*  homes,  however,  the  students,  with  but  a 
few  exceptions,  utilized  their  training  to  travel  to  at 
lea,st  some  place  or  places  in  the  home  community.  The 
student  needs  some  ba,sic  instruction  in  lea-rning  the 
home  area,  to  gain  enough  confidence  to  venture  into 
his  home  community. 
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Slp;niflcant  Flndlnp;s  for  the  Rehabilitation  Worker 

The  purpose  of  this  project  is  to  establish  an  Orien¬ 
tation  and  Mobility  program,  coordinated  with  all  other 
services  of  a  residential  school,  to  show  the  effects  that 
systematic  teaching  of  mobility  and  its  subsequent  applica¬ 
tion  in  daily  living  will  have  on  students  above  twelve 
years  of  age. 

The  following  are  felt  to  be  some  basic  general  con¬ 
clusions  that  can  be  drawn  from  the  project  experienceo 

1.  Progression  of  learning  skills  and  concept 
forma.tion,  beginning  at  the  earliest  possible  age 
level,  will  give  the  student  an  awareness  of  his 
environment  in  some  workable  or  realistic  frame 
of  reference.  The  student  who  has  no  background 
or  framework  of  basic  concepts  about  the  environ¬ 
ment  or  world  around  him,  by  the  time  he  or  she 
reaches  the  high  school  age  group,  has  a  very 
difficult  time  in  gaining  these  necessary  concepts 
at  that  late  age. 

This  project  has  shown  this  area  to  be  very 
necessary  and  points  out  the  need  for  developing 
a  program  which  will  start  the  blind  child  thinking 
about  his  environment,  or  developing  in  the  child 
a  pattern  of  thinking  outside  himself  into  the 
environment  around  him. 

2.  Student  acceptance  and  a  favorable  atmosphere  on 
the  part  of  the  student  body  in  general,  are  almost 
essential  to  the  success  of  any  mobility  program 

in  the  residential  school.  If  the  Illinois  Braille 
and  Sight  Saving  School  is  typical,  then  it  would 
seem  that  this  is  no  real  problem.  Most  students 
readily  accepted  the  mobility  program  and  indeed 
nearly  all  the  Junior  High  and  High  School  students 
are  requesting  mobility  instruction. 

3.  Parental  and  home  involvement  in  the  mobility 
program  (indeed  the  entire  school  program)  need 
a  great  deal  of  improvement.  A  more  constant 
and  direct  Involvement  with  the  home,  in  most 
cases,  is  lacking.  This  is  a  very  difficult  pro¬ 
blem  to  solve  and  is  probably  one  which  is  common 
in  nearly  all  residential  schools. 

The  summer  follow-up  provides  some  real  contact 
with  the  student's  home  and  parents,  but  still 
this  alone  falls  short  of  the  desired  level  of 
interest  involvement  that  would  really  bridge 
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the  gap  between  the  home  and  the  residential 
school 

4,  The  staff  and  faculty  of  the  residential  school 
must  become  involved  in,  and  support,  the  mobility 
program.  It  is  important  for  the  staff  and 
faculty  of  the  residential  school  to  feel  they 
C8.n  make  a  contribution  to,  and  are  involved  in, 
the  total  mobility  program.  Along  vjith  this, 
of  course,  the  staff  and  faculty  should  and 
must  be  instructed  in  basic  orientation  and 
mobility  skills  in  order  for  them  to  reinforce 
the  work  of  the  Mobility  Specia^lists. 

Workshops  were  found  to  be  a  convenient  means  of 
imparting  these  necessary  basic  skills  to  the 
staff. 

5-  The  summer  follow-up  sessions  with  the  students 
were  found  to  be  most  worthwhile  and  provided 
some  real  and  meaningful  contact  with  the  student' 
home.  These  sessions  also  made  the  students  see 
the  need  for  transferring  the  skills  learned  to 
another  environment.  The  summer  follow-up  is, 
at  least,  a  beginning  in  starting  the  student  on 
the  path  of  involvement  in  his  own  community, 
public  school,  or  college. 

The  summer  follow-up  period  must  be  geared  to 
the  individual  student  and  his  particular  needs. 
There  should  be  enough  flexibility  to  allow  the 
mobility  instructor  to  determine  the  situation 
and  use  his  judgement  as  to  how  to  best  handle 
the  particular  case  at  hand. 

6.  Public  relations  and  community  acceptance  are  to 
be  considered  as  a  vital  sidelight  to  the  total 
mobility  program.  The  community  in  which  the 
residential  school  is  located  is  probably  the 
greatest  possibility  for  community  acceptance 
and  awareness  of  the  program.  The  public  should 
be  informed  as  much  as  possible  about  the  goals 
and  objectives  of  the  program.  The  information 
given  to  the  public  should  of  course  be  positive 
in  nature  but  at  the  same  time  realistic. 

The  areas  of  the  greatest  need  for  a  more  informed 
public  are  the  communities  where  blind  students 
reside. 
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Preface 


This  demcnstration  project  was  formulated  and 
Implemented  to  establish  a  systematic  program  of  orien¬ 
tation  and  mobility  instruction  for  students  of  a  resid¬ 
ential  school  for  the  blind.  Along  with  the  establish¬ 
ment  of  the  program  at  the  school,  the  project  called 
for  the  services  of  the  orientation  and  mobility  instruc¬ 
tors  to  be  carried  over  from  the  school  setting  into 
the  home  and  community  environments  of  the  students  of 
the  school  as  much  as  possible. 

The  program  of  instruction  was  established  on  a 
unit  system  i,:ith  a  progression  of  mobility  skills  and 
a  summer  follow-up  unit  to  attempt  to  transfer  skills 
into  the  students  home  environment. 

The  project  as  it  was  established  and  carried  for¬ 
ward  proved  to  bo  successful.  The  implementation  of  a 
systematic  program  of  mobility  Instruction  at  the  resid¬ 
ential  school,  while  not  without  some  difficulties, 
is  very  feasible  and  workable. 

The  transfer  of  skills  to  the  home  environment  of 
the  student  is  highly  desirable  and  beneficial. 

It  vras  shown  that  student  attitudes,  staff  involve¬ 
ment  and  parental  involvement  are  essential  factors  to 
be  considered  in  the  overall  pattern  of  success  in  a 
mobility  program. 

A  comprehensive  program  of  mobility  instruction 
should  aim  for  the  establishment  of  orientation  and 
mobility  skills  and  concept  development  beginning  at 
the  earliest  possible  age  level. 
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I.  Introduction 


The  Project  Background 

The  Illinois  Braille  and  Sight  Saving  School,  as 
one  of  the  larger  residential  schools  for  blind  children, 
has  long  recognized  the  fact  that  orientation  and  mobil¬ 
ity  skills  or  the  ability  to  travel  was  of  the  utmost 
importance  to  the  blind  student «  It  was  also  realized 
that  too  many  times  the  student  could  learn  to  travel 
about  the  school,  but  in  any  other  area  he  was  forced  to 
be  dependent  on  others  or  that  his  abilities  to  travel 
(such  as  in  the  home)  were  unknown. 

It  was  therefore  decided  to  undertake  a  course  of 
action  which  would  apply  established  and  proven  mobility 
methods  and  obtain  persons  qualified  to  teach  these 
proven  methods.  The  entire  staff  and  services  of  the 
residential  school  would  then  be  coordinated,  with  the 
efforts  of  the  mobility  personnel  to  facilitate  an  on¬ 
going  mobility  program  to  the  total  living  situation  of 
the  students  while  in  attendence  at  the  school  and  as 
much  as  possible  into  the  student's  home  situation  during 
vacation  periods. 


Statement  of  the  Problem 


When  a  student  is  blind,  additional  factors  "seriously 
affect"  the  individual's  capacity  to  satisfy  his  basic 
needs  and  his  ability  to  attain  the  highest  goals  of 
which  he  might  otherwise  be  capable.  These  problems 
include  s 


1.  Restriction  of  Physical  Mobility 

2.  Emotional  Frustration 

3o  Social  Isolation  and  Segregation 

4.  Economic  Insecurity 

5.  Loss  of  Personal  Independence 

Educational  planning  for  a  blind  student  requires 
the  services  of  a  variety  of  specialists  to  meet  his 
total  needs.  Evaluation  of  and  subsequent  focus  on 
these  needs  in  a  residential  school  setting  can  allow 
for  effective  programming  to  develop  needed  competencies 
and  skills. 

Limited  Orientation  and  Mobility  training  has  been 
included  in  residential  school  programs.  Recent  surveys 
point  out  the  growing  interest  in  this  matter  among 
residential  schools.  Implications  drawn  from  the  results 
seem  to  warrant  full-scale  demonstration. 
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Even  though  the  importance  of  skill  in  mobility  is 
recognized  as  basic  to  the  vocational  rehabilitation  of 
high  school  students  and  adults  in  this  state,  all 
students  have  not  been  provided  with  the  opportunities 
to  develop  suitable  mobility  skills.  Although,  the  value 
of  the  Orientation  and  Mobility  training  by  a  competent 
instructor  of  blind  students  in  Junior  and  Senior  High 
Schools  near  the  student's  home  community  is  being  de¬ 
monstrated  by  the  Catholic  Charities  project  in  Chicago, 
that  project  does  not  apply  either  to  the  blind  children 
enrolled  in  the  public  schools  in  Illinois  nor  to  the 
children  outside  of  the  immediate  Chicago  area  who  are 
regularly  enrolled  at  the  residential  school  in  Jackson¬ 
ville  for  a  segment  of  their  education. 

The  purDOses  of  this  mobility  project,  consequently, 
were  set  forth  as  follows? 


Objectives  of  Project 
General s 

1.  To  make  available  to  blind  persons,  not  pre¬ 
viously  having  access  to  such  training,  the 
services  of  a  qualified  professional  instructor 
in  Orientation  and  Mobility. 

2a  To  demonstrate  to  the  community  and  to  the 
entire  staff  of  the  residential  school  the 
value  of  mobility  skills  in  vocational  and 
personal  adjustment. 

3.  To  help  create  an  atmosphere  in  the  community 
conducive  to  the  acceptance  of  blind  persons 
as  competent,  useful  citizens. 

4,  To  gain  community  support  for  an  ongoing,  estab^ 
lished  program  of  Orientation  and  Mobility  once 
its  value  is  demonstrated. 

Specific  ? 

1,  By  means  of  a  systematic  program  of  instruction, 
conducted  by  a  competent  professional  worker, 
demonstrate  to  blind  persons  the  value  of  gain*. 
Ing  maxium  utilization  of  mobility  skill  training. 

2.  To  bring  awareness  to  persons  involved  in  pro* 
grams  both  as  practitioners  and  at  a  planning 
level  the  degree  of  self-sufficiency  and  indep^ 
endence  achieved  through  such  a  program, 

3*  By  means  of  case  histories  improve  and  add  to 
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the  existing  body  of  knowledge  in  the  area  of 
Orientation  and  Mobility  instruction. 

4c  To  bring  to  an  existing  facility  the  services 
of  a  fully  qualified  instructor.  This  person 
to  be  nreferably  a  graduate  from  a  recognized 
mobility  program  at  the  Mastery’s  Degree  level 
or  a  person  with  more  than  five  years  experience 
as  a  mobility  instructor  in  an  established 
training  center. 


Review  of  Relevant  Literature 
Ball,  Martha  J.  ’-Mobility  in  Perspective"  Blindness, 

1964 

American  Association  of  Workers  for  the  Blind , 
Washington,  DcC, 

Curtin,  George  T. ,  "Mobility?  Social  and  Psycholog¬ 
ical  Implications,"  New  Outlook  for  the  Blind,  Vol.  56, 
No.  1  (January  I962)'  pp'T^^lB 

Kramer,  Louis  L. ,  A  Study  of  Current  Mobility 
Practices  of  Teaching  Orientation  and  ^ 

Residential  Schools  for  the  Visually  Handicapped^in  €he 
United  States  and  Canada,  Western  Michigan  Univ erslty , 
Kalamazoo,  Michigan,  Spring,  I963 

Walker,  Don  L. ,  Current  Practices  in  Teaching  of 
Orientation,  Mobility  and  Travel,  Iowa  Braille  and 
Sight  Sa^ng  "SchooTT^nrnton,  Iowa,  I96I 


Available  Facilities 


This  demonstration  will  be  on  the  campus  of  the 
residential  school  for  the  blind,  which  encompasses 
twenty  acres.  The  school  provides  a  curriculum  from 
kindergarten  through  graduation  from  high  school,  in 
addition  to  classes  for  deaf-blind  students  and  several 
sections  designed  for  the  slow  learner.  There  is  a 
total  enrollment  of  215  students  who  spend  their  major 
vacation  periods  at  home.  The  enrollment  draws  from 
the  areas  outside  of  Chicago  Public  Schools  and  serves 
primarily  downstate  Illinois. 

The  facility  is  located  approximately  eight  blocks 
from  the  business  section  of  Jacksonville,  which  is  a 
town  of  25,000  people.  The  capitol  of  the  State,  Spring, 
field,  with  a  population  of  80,000,  is  located  thirty 
miles  from  the  school  and  can  also  be  used  for  orienta-» 
tion  purposes.  The  school  is  located  in  a  residential 
district  that  borders  two  railroad  lines.  Jacksonville 
and  environs  can  provide  business  districts,  residential 
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areas  and  rural  areas  similar  to  those  that  will  be 
found  near  the  homes  of  most  of  the  childreno  Highways 
passing  through  Jacksonville  can  provide  experiences 
along  heavily  traveled  arteries  with  and  without  traffic 
lightSo  It  will  be  necessary  for  the  students  to  go  to 
Springfield  to  learn  to  use  inter-city  public  transpor¬ 
tation  and  to  go  to  Sto  Louis  for  large  city  experiences. 
However,  in  Jacksonville  the  student  should  be  able  to 
encounter  and  master  most  of  the  mobility  experiences 
that  he  will  find  in  a  full  and  productive  life  later  on. 

The  demonstration  will  also  take  place,  when  possible, 
in  the  home  communities  of  the  students.  These  will  pri¬ 
marily  be  cities,  towns,  and  villages  in  the  state  of 
Illinois  outside  the  Chicago  metropolitan  area.  This  could 
include  an  area  around  Jacksonville  which  VTould  be  border¬ 
ed  by  Wisconsin  approximately  260  miles  to  the  north, 
Kentucky,  approximately  26o  miles  to  the  south,  Indiana, 
approximately  120  miles  to  the  east,  and  Iowa  and  Missouri, 
approximately  80  miles  to  the  west. 


II .  Methodology 
Purpose 

The  purpose  of  this  project  is  to  establish  an 
Orientation  and  Mobility  program,  coordinated  with  all 
other  services  of  a  residential  school,  to  show  the 
effects  that  systematic  teaching  of  mobility  and  its 
subsequent  application  in  daily  living  will  have  on 
students  above  twelve  years  of  age. 

Project  Staff 

The  demonstration  project  began  January  1,  1^66, 
with  the  following  staffs 

Jack  Ro  Hartong,  Project  Director  and  Superintendent 
of  the  Illinois  Braille  and  Sight  Saving  School 

Thomas  Svob,  Project  Coordinator,  and  Assistant 
Superintendent  of  the  Illinois  Braille  and  Sight  Saving 
School 

Russell  Walton,  Project  Financial  Officer  and  Bus¬ 
iness  Manager  of  the  Illinois  Braille  and  Sight  Saving 
School 

Ned  T.  Jackson,  Orientation  and  Mobility  Specialist 
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George  W,  Kording,  Orientation  and  Mobility  Spec¬ 
ialist,  joined  the  project  staff  in  April  of  I966  as  an 
employee  of  the  State  of  Illinois 

Mrs.  Patricia  Thomas,  Project  Secretary  from  April 
1966  to  June  1967  and  Mrs.  Joy  Brown,  Project  Secretary 
from  September  19^7  to  December  I968 

A  total  of  sixty-five  students  received  mobility 
instruction  from  the  two  mobility  specialists  during 
the  project.  These  students  ranged  from  high  school 
seniors  to  high  school  freshman. 


Selection  of  Students 


In  the  initial  phases  of  the  project,  the  selection 
of  students  to  be  served  by  the  project  was  done  on  a 
priority  basis  of  immediate  need.  Those  students  who 
were  graduating  or  who  would  otherwise  be  leaving  the 
school  at  the  end  of  the  school  year  were  given  priority. 
As  the  project  progressed,  the  need  to  reach  students 
at  an  earlier  age  was  realized.  Therefore,  instruction 
in  most  cases  was  limited  to  one  semester  to  facilitate 
a  gradual  progression  down  through  the  gra.des  to  the 
lower  grade  levels  of  the  High  School  and  the  Junior 
High  School.  This  meant  many  students  would  need  more 
Instruction  at  a  later  time,  but  it  was  felt  to  be  a 
necessity  because  the  mobility  instruction  would  remain 
only  in  the  upper  grade  levels  of  the  High  School  unless 
some  means  were  found  to  facilitate  a  downward  movement 
to  the  lower  grades. 


The  Basic  Program 

The  program  of  instruction  was  established  in  an 
attempt  to  cover  all  phases  of  Orientation  and  Mobility 
as  nearly  as  the  situation  would  allow.  The  program  is 
based  upon  a  unit  system  as  follows? 

Unit  I  -  Basic  skills  or  pre-cane  skills  and  cane 
travel  in  an  indoor  setting 

Unit  II  -  Travel  on  the  school  grounds  and  the 
introduction  of  travel  out-of-doors 

Unit  III  -  Travel  in  a  residential  area  of  Jack¬ 
sonville 

Unit  IV  -  Travel  in  a  semi-business  area 
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Unit  V  -  Travel  in  the  business  section  of  Jack¬ 
sonville 

Unit  VI  -  Travel  in  a  larger  city  business  area  in 
Springfield,  Illinois,  and  the  use  of 
public  transportation  facilities  in 
Springfield,  Illinois 

Summer  Follow-up  Unit  -  Approximately  one  week  is 
scheduled  for  each  student  in  his  home 
community 

The  program  of  instruction  schedules  each  student 
for  a  lesson  of  fifty  minutes  each  class  day  for  one 
semester.  Some  students  will  require  more  than  one 
semester  of  instruction  and  where  possible  these  students 
have  been  scheduled  for  further  instruction.  (Some 
students  were  given  instruction  only  two  or  three  times 
each  week  due  to  the  problems  of  scheduling  around 
required  scholastic  courses). 

Community  Contacts 

In-so-far  as  possible  during  the  mobility  lessons, 
the  program  of  instruction  places  an  emphasis  on  the 
student  coming  into  contact  with  and  relating  to  the 
sighted  public.  Many  lessons  are  planned  so  the  student 
can  make  purchases  at  various  business  establishments, 
such  as  clothing  stores,  drug  stores,  restaurants,  and 
so  forth.  This  emphasis  upon  more  contacts  with  the 
sighted  public  in  Jacksonville  (and  Springfield)  was 
found  to  be  very  necessary  for  many  students  because 
they  had  no  real  experiences  nor  skills  in  dealing  with 
the  public.  Many  of  the  students  were  very  fearful 
of  such  contacts,  but  as  the  lessons  progressed  the 
students  became  more  at  ease  and  even  bogan  to  thoroughly 
enjoy  being  able  to  handle  their  own  purchases  and  bus¬ 
iness  with  the  sighted  persons  in  various  business  estab¬ 
lishments. 


Student  Records 


Very  thorough  records  are  kept  on  each  student. 

A  complete  history  on  each  student  is  made  up  at  the 
time  the  student  is  enrolled  in  the  program.  This 
initial  history  includes  family  background,  diagnosis 
of  blindness,  school  history  and  all  other  pertinent 
data  concerning  the  student  before  he  was  enrolled  in 
the  program.  Daily  progress  notes  are  kept  on  each 
student  after  he  has  begun  the  course  of  mobility  instruc¬ 
tion.  In  a  progress  report  at  the  end  of  each  four  weeks 
of  the  course,  the  student  is  evaluated  in  terms  of  his 
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overall  progress 5  and  any  existing  problems  are  noted. 

A  final  progress  report  for  the  semester  is  written  up 
on  each  student  at  the  end  of  the  semester.  This  final 
report  sums  up  the  entire  semester’s  work  with  the  stu¬ 
dent  and  evaluates  the  student’s  level  of  achievement 
and  his  travel  abilities.  After  the  student  has  been 
in  the  summer  follow-up  session,  a  complete  report  of 
the  week’s  work  with  the  student  in  his  home  community 
is  written  up  to  evaluate  the  level  of  achievement 
he  has  reached  in  his  home  environment. 


Illinois  State  Division  of  Rehabilitation 

A  close  working  relationship  has  been  established 
between  the  project  personnel  and  the  Illinois  State 
Division  of  Vocational  Rehabilitation  through  the  person 
of  Mr.  Brice  Huddleston,  Counselor  for  the  Illinois 
State  Division  of  Vocational  Rehabilitation.  So  that 
the  needs  of  these  students  can  be  better  known  to  the 
project  personnel  and  to  Mr.  Huddleston,  appointments 
are  set  up  to  confer  with  Mr.  Huddleston  regarding 
students  served  by  the  project  and  with  whom  he  is  also 
involved.  Attempts  have  been  made  to  correlate  the 
student’s  travel  needs  to  the  plans  Mr.  Huddleston  has 
formulated  with  the  student.  These  appointments  hs.ve 
also  proven  to  be  of  great  value  to  Mr.  Huddleston  in 
assessing  the  student’s  goals  where  mobility  is  of  prime 
importance  in  vocational  and  placement  situations. 


^Involvement 

An  attempt  has  been  made  to  involve  and  concern 
the  parents  of  the  students  in  the  program  and  gain 
their  support  for  the  project.  The  contacts  with  the 
parents  prior  to  the  summer  follow-up  phase  of  the  pro¬ 
gram  were  mainly  through  correspondence.  Letters  were 
sent  to  the  parent  or  guardian  of  each  student  as  soon 
as  the  student  was  enrolled  in  the  program.  This 
initial  letter  informed  the  parent  or  guardian  that 
his  child  had  been  enrolled  in  the  program  and  explained 
briefly  the  hoped-for  goals  and  nurposes  of  the  program. 
The  parent  or  guardian  was  encouraged  to  inquire 
about  the  program  and  to  ask  any  questions  concerning  it. 
Further  correspondence  with  the  parent  or  guardian  was 
made  when  letters  were  sent  to  confirm  a  definite  date 
for  the  summer  follow-up  phase  of  the  program. 


Summer  Follow-Up 


The  summer  follow-up  program  is  an  attempt  to 
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transfer  the  mobility  skills  and  training  learned  dur¬ 
ing  the  school  year  back  to  the  student's  home  and  com¬ 
munity.,  In  an  attempt  to  achieve  this  goal,  a  summer 
follow-up  period  was  scheduled  with  each  student  enrolled 
in  the  program.  During  this  period,  the  student  received 
mobility  instruction  in  his  home  and  community.  The  goals 
and  objectives  during  this  time  in  the  student's  home 
community  were  adjusted  as  nearly  as  possible  to  meet 
the  individual's  needs  for  mobility  within  that  commun¬ 
ity  and  the  level  of  ability  he  had  reached  during  the 
school  year. 


Consultants 

Consultants  were  scheduled  and  obtained  periodically 
throughout  the  project.  Consultants  to  the  Project  weres 
Mr.  Robert  Hughes,  Administrative  Assistant  and  Super¬ 
visor  of  the  Orientation  and  Mobility  Program  at  the 
Western  Pennsylvania  School  for  Blind  Children;  Mr.  Floyd 
Cargill,  Chief  of  Services  for  the  Blind  and  Visually 
Handicapped,  Division  of  Vocational  Rehabilitation,  State 
of  Illinois?  Mr.  Robert  Gockman,  Mobility  Instructor, 
Catholic  Charities  of  the  Archdiocese  of  Chicago?  Pro¬ 
fessor  Donald  Blasch,  Director,  Institute  of  Blind  Re¬ 
habilitation,  Western  Michigan  University,  Kalamazoo, 
Michigan;  and  Mr.  John  Malamazian,  Chief,  Central  Re¬ 
habilitation  Section  for  Visually  Impaired  and  Blinded 
Veterans,  Veterans  Administration  Hospital,  Hines,  Ill¬ 
inois.  The  consultants  were  in  general  agreement  that 
the  project  was  progressing  well  and  was  working  toward 
achieving  its  goals. 

The  project's  main  vieakness  pointed  out  by  the 
consultants  was  the  need  for  more  concentrated  involve¬ 
ment  and  training  of  the  school  staff  in  mobility  skills. 
Steps  were  taken  toward  rectifying  this  vzeakness. 


Teachers  Workshop 

Due  to  the  difficulty  in  involving  and  training 
the  staff  of  the  school  in  the  basic  skills  of  mobility, 
it  was  decided  to  plan  and  carry  out  a  short  workshop 
for  the  teaching  staff  of  the  school. 

The  mobility  instructors  were  placed  as  chairmen  of 
the  Staff  Development  Committee  of  the  Illinois  Braille 
and  Sight  Saving  School,  This  committee  nlanned  and 
carried  out  a  two  day  workshop  in  basic  or  pre-cane 
orientation  and  mobility  skills  for  the  teaching  staff 
of  the  school.  The  services  of  four  qualified  mobility 
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instructors  were  obtained  to  aid  in  implimenting  the 
various  areas  of  the  workshop. 

The  teachers  involved  in  this  workshop  exhibit  more 
skill  and  ability  to  aid  students  with  mobility  within 
the  classroom  and  school  building. 

The  a.ccentance  of  the  mobility  program  and  the 
general  attitude  toward  the  program  had  been  good 
before  the  workshop  was  carried  out.  After  the  workshop 
this  attitude  and  acceptance  was  enhanced  even  more. 

The  workshop  seemed  to  be  very  worthwhile. 


Program  for  Partially  Slghte^d  Students 

The  beginning  of  a  mobility  evaluation  and  train¬ 
ing  program  for  partially  sighted  students  was  begun 
this  past  year.  Those  partially  sighted  students  whose 
class  schedules  would  allow  them  to  be  scheduled  into 
the  free  periods  a^vailable  to  the  mobility  instiructor 
were  given  an  evaluation  run  to  a^ttempt  to  determine 
the  amount  of  useful  travel  vision  they  possessed.  Then 
several  lessons  on  street  crossings  and  signal  lights 
were  then  given  those  students  who  seemed  to  possess 
enough  useful  travel  vision  to  travel  without  a  cane. 
This  program  for  partially  sighted  students  is  still 
very  flexible  and  far  from  being  in  any  final  form  as 
yet. 


Cottage  Parent  Workshop 


To  facilitate  training  in  basic  mobility  skills 
for  the  cottage  parent  staff  at  the  Illinois  Braille 
and  Sight  Saving  School,  time  was  scheduled  for  the 
mobility  instructors  to  work  with  individual  cottage 
parents.  But  it  was  found  that  certain  cottage  parents 
worked  hours  that  were  not  compa table  with  the  times 
available  to  the  mobility  instructor.  Therefore,  it 
was  decided  to  investigate  the  possibility  of  holding 
a  workshop  to  cover  the  mobility  skills  as  well  as 
other  skills  that  would  be  desirable  for  the  cottage 
parent  staff  to  know  in  working  with  blind  children. 

It  was  found  that  Title  I  funds  could  be  used  for 
this  purpose,  Mr,  Henry  Aldridge,  Social  Service  Dir¬ 
ector  of  the  Illinois  Braille  and  Sight  Saving  School,, 
decided  to  submit  a  request  for  Title  I  funds.  He 
submitted  this  request  for  a  four  week  cottage  parent 
workshop.  This  workshop  covered  Daily  Living  Skills 
and  sight  reading  of  braille  in  addition  to  Orientation 
and  Mobility  skills. 
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Before  this  workshop  it  was  felt  that  four  weeks  was 
perhaps  too  long,  hut  the  mobility  instructor  for  the 
project  planned  a  series  of  lessons  that  concentrated 
upon  basic  skills  and  particularly  to  the  application 
of  these  skills  to  the  dormitories  and  campus.  Some 
lessons  on  the  cane  were  included  to  give  the  cottage 
parent  some  knowledge  of  what  good  basic  cane  techni¬ 
ques  are  and  thereby  giving  them  the  knowledge  to  rein¬ 
force  the  mobility  skills  taught  by  the  mobility  in¬ 
structors.  The  emphasis  was  on  the  cottage  parents 
being  able  to  apply  the  skills  taught  so  they  could 
help  children  as  the  need  presented  itself  and  empha¬ 
size  their  role  as  reinforcers  of  the  skills  taught  by 
the  mobility  instructors. 

Qualified  instructors  in  the  areas  of  Orientation 
and  Mobility,  Activities  of  Daily  Living,  and  Braille 
were  employed  for  a  four  week  period  in  August  of  I968, 
The  workshop  was  carried  out  with  30  cottage  parents 
of  the  Illinois  Braille  and  Sight  Saving  School  part¬ 
icipating  for  the  four  weeks. 

After  the  workshop  was  completed  there  was  a 
general  feeling  among  all  persons  concerned  that  the 
workshop  had  accomplished  the  goals  that  had  been  set 
up.  The  four  week  time  factor  in  general  did  not  turn 
out  to  be  too  long  after  all.  This  four  week  period 
allowed  time  for  the  cottage  parent  to  learn  the  basic 
skills  and  also  was  ample  time  to  apply  it  directly  to 
the  environment  in  which  they  would  be  working  with 
the  student  both  in  the  cottage  and  on  the  campus* 

The  results  of  the  workshop  are  much  in  evidence 
at  the  present  time.  The  cottage  parents  are  helping 
the  students  with  mobility  problems  much  more  effect¬ 
ively  this  school  year.  The  directions  given  to  the 
students  and  patience  displayed  by  the  cottage  parents 
in  working  with  students  has  been  noticed  and  commented 
upon  by  other  members  of  the  school  staff  who  XNrere  not 
involved  in  the  workshop.  It  would  seem  that  the  work¬ 
shop  for  cottage  parents  has  been  successful  in  produc¬ 
ing  a  more  knowledgeable  cottage  parent  staff.  It  must 
also  be  noted  that  the  cottage  parents  in  general  now 
seem  more  willing  to  come  to  the  mobility  instructor 
and  discuss  the  mobility  problems  of  a  particular 
student  and  inquire  as  to  the  best  way  to  handle  these 
problems.  It  would  seem  that  a  better  rapport  between 
the  mobility  staff  and  the  cottage  parent  staff  has 
come  about  as  a  result  of  the  workshop. 
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Communlty  Acceptance 

Another  very  important  aspect  as  the  program  devel¬ 
oped  was  attempting  to  inform  and  involve  the  sighted 
public  of  Jacksonville  and  the  home  communities  of  the 
students  in  the  program.  It  has  been  found  that  the 
student's  presence  traveling  in  Jacksonville  and  in  his 
own  community  has  drawn  a  great  deal  of  comment  and 
aroused  a  great  deal  of  interest  as  to  what  is  taking 
place  at  the  school. 

The  community  acceptance  and  awareness  of  the 
mobility  program  has  progressed  well  during  the  project. 
The  Jacksonville  community  exhibits  good  acceptance 
and  awareness  of  the  students  traveling  in  this  community. 
Several  newspaper  articles  and  publications  of  the  pro¬ 
gram  have  appeared  in  various  newspapers  throughout  the 
State  of  Illinois.  Much  work  is  ,  however,  still  needed 
in  the  home  community  of  the  students.  This  probably 
can  be  accomplished  best  only  by  the  individual  student 
applying  his  mobility  skills  in  his  home  community  once 
he  has  completed  the  summer  follow-up  sessions. 


Selected  Case  Histories 


The  following  mobility  case  histories  of  students 
served  during  the  project  were  chosen  to  give  some 
indication  of  the  range  of  students  £:lven  instrnotlon. 
These  students  ranged  from  very  good  travelers  with  high 
motivation  and  a  real  pattern  of  success  to  the  poor 
traveler  with  low  motivation  and/or  poor  po  tent^ao . 

The  case  history  of  one  of  the  two  students  who  reoJ.ized 
little  if  any  real  progress  and  consequently  was  dropped 
from  the  program  is  among  these  case  histories. 

The  mobility  case  histories  are  taken  directly 
from  mobility  progress  reports  and  are  exactly  as  the 
mobility  instructors  reported  on  the  progress  of  these 
students. 

It  should  be  noted  that  at  the  start  of  the  pro¬ 
ject  reports  were  made  every  four  weeks.  Later  in  the 
project  the  report  period  was  cVianged  to  every  six  weeks 
to  coincide  with  the  reporting  of  other  subject  grades. 
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J  was  a  congenitally  blind  20  year  old  boy  who 
attended  the  Illinois  Braille  and  Sight  Saving  School 
from  grade  1,  J  was  chosen  for  a  selected  case  history 
because  of  his  very  rapid  progress  and  really  good 
background  for  mobility.  J  was  a  wrestler  on  the  school 
team,  possessed  good  body  awareness,  and,  in  general, 
most  of  the  attributes  necessary  for  the  development 
of  a  good  traveler. 

Progress  Report  End  of  4th  Week 

J  has  progressed  very  rapidly  to  this  point.  He  has 
learned  to  use  his  hearing  very  effectively  and  he  poss¬ 
esses  a  very  keen  ability  in  the  use  of  object  percep¬ 
tion.  He  is  a  very  active  young  person  who  was  very 
mobile  prior  to  receiving  any  instruction  in  Orientation 
and  Mobility.  He  is  very  eager  to  learn  new  travel 
skills  and  seems  most  interested  in  learning  new  areas 
and  places  in  the  City  of  Jacksonville. 

J  has  a  good  sense  of  body  awareness  and  body  imagery. 
He  has  little  trouble  learning  correct  positions,  etc. 
with  the  cane.  He  was  able  to  master  the  basic  diagonal 
and  touch  techniques  in  a  very  short  time. 

J  has  completed  Unit  I,  Pre-Cane  skills  and  campus 
travel.  He  is  now  working  in  Unit  II,  travel  in  resid¬ 
ential  areas.  If  his  present  rate  of  progress  continues, 
he  will  be  moved  into  Unit  III,  travel  in  business  areas, 
before  very  long. 

J  is  a  very  cooperative  and  pleasant  student.  He 
presents  no  problems  in  motivation  and  is  eager  to  learn. 

He  is  a  very  active  student  in  the  social  activities  here 
at  school. 

Progress  Report  End  of  8th  Week 

J  has  done  exceptionally  well  in  Orientation  and 
Mobility.  He  has  completed  Unit  I,  Pre-Cane  skills  and 
campus  travel,  and  Unit  II,  travel  in  residential  areas. 

He  is  now  in  Unit  III,  travel  in  business  areas.  J  did 
exceptionally  well  on  street  crossings  and  has  learned 
the  use  of  traffic  signals  in  making  street  crossings. 

He  does  tend,  however,  to  hurry  ahead  too  much  and  is 
occasionally  overstepping  curbs  as  a  result-  He  is  also 
doing  too  much  probing  about  with  his  cane  when  following 
shorelines  or  checking  for  information  with  the  cane. 

J  has  been  given  special  lessons  to  various  object¬ 
ives  within  the  business  area  of  Jacksonville.  This 
seems  to  please  him  and  really  motivates  him  to  learn 
new  areas.  He  is  very  fearless  of  traffic  and  uses  it 
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very  well  to  travel  in  business  areas, 

J  remains  very  cooperative  and  pleasant  to  work  with. 
His  desire  and  motivation  are  still  very  good  also,  J 
continues  to  be  very  active  socially. 

J  has  a  great  deal  of  potential  and  evidently  has 
been  using  the  cane  quite  often  outside  his  lessons. 

Progress  Report  End  of  12th  Week 

J  is  currently  in  Unit  III,  Travel  in  Business  Area, 
He  has  done  remarkably  well  and  handles  nearly  all  phases 
of  travel  including  signal  light  crossings  with  hardly 
any  difficulty.  Heshould  be  moved  into  Unit  IV,  Travel 
in  a  Heavy  Business  Area,  in  Springfield  before  very 
much  longer, 

J  has  good  concepts  and  follows  directions  very 
well.  His  cane  techniques  and  poise  are  very  good.  J 
is  a  very  good  traveler. 

J  has  been  very  cooperative  and  pleasant  with  a 
very  good  overall  attitude. 

He  is  a  very  outgoing  student  and  is  active  in 
school  affairs. 

Progress  Report  End  of  l6th  Week 

J  has  been  placed  on  special  lessons  in  the  Jackson¬ 
ville  business  area.  He  is  an  excellent  traveler  and 
has  been  able  to  move  very  rapidly.  J  has  a  good  ability 
in  using  object  perception  and  his  sense  of  hearing  is 
utilized  to  a  very  keen  degree  of  efficiency, 

J  has  had  one  lesson  in  Unit  IV,  Travel  in  Spring- 
field,  Illinois,  This  presented  him  with  no  real  diff¬ 
iculties,  He  handled  the  travel  situation  in  a  larger 
city  quite  well, 

J  is  a  good  traveler  and  his  attitude  and  outlook 
reflect  this.  He  has  had  a  very  good  attitude  through¬ 
out  the  semester. 

He  remains  active  socially  in  campus  affairs  and 
in  travel  situations  outside  his  regular  Orientation 
and  Mobility  lessons. 

J  tends  to  be  a  bit  careless  at  times  and  this  is 
his  only  real  problem  in  traveling.  He  has  been  cau¬ 
tioned  to  slow  down  if  necessary  and  be  certain  of  the 
situation  that  exists  before  he  moves  ahead. 
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Final  Report 

J  has  been  an  exceptionally  good  student  throughout 
the  entire  course  of  instruction  in  Orientation  and  Mob¬ 
ility,  He  has  learned  to  utilize  his  remaining  senses 
to  a  very  high  degree  of  efficiency  when  traveling,  J 
should  be  able  to  handle  nearly  all  phases  of  Independent 
travel  with  very  little  difficulty. 

J  is  not  afraid  to  travel  and  he  has  a  good  social 
consciousness  and  awareness.  He,  therefore,  can  use 
sighted  help  graciously  when  needed. 

His  attitude  has  been  splended  and  he  will  utilize 
the  Orientation  and  Mobility  skills  he  has  received  a  great 
deal  in  time  to  come. 

J's  only  problem  has  been  a  tendency  to  get  a  little 
careless  at  times  when  he  travels.  He  was  cautioned 
about  this  and  has  exercised  more  caution  in  his  travel 
situations , 

J  should  remain  a  very  good  and  above  average  trav¬ 
eler  because  he  possesses  the  desire  and  motivation  to 
be  an  independent  blind  person. 

Summer  Orientation  and  Mobility  Report 

J  is  attending  Southern  Illinois  University  in  the 
fall  semester  so  the  summer  follow-up  phase  of  the  pro¬ 
gram  was  carried  through  with  J  in  Carbondale,  Illinois, 

J  was  met  at  noon  on  Tuesday  at  the  Illinois  Central 
train  depot  in  Carbondale  to  begin  the  week. 

That  day  J  was  given  a  quick  orientation  of  the 
Carbondale  business  district  which  lies  along  Illinois 
Avenue  and  Main  Street.  J  was  able  to  travel  from  the 
hotel  in  which  we  stayed  to  a  restaurant  about  one  and 
a  half  blocks  from  the  hotel  on  the  first  night  after  his 
arrival. 

On  Wednesday  we  went  to  the  dormitory  in  which  J 
will  live  this  fall  on  West  Freeman  Street,  J  was  then 
given  the  route  from  there  to  the  Southern  Illinois 
University  campus  via  Poplar  Street.  J  handled  this  very 
well. 


On  Thursday  we  x^orked  on  the  route  from  J’s  dorm¬ 
itory  to  the  Southern  Illinois  University  campus  via 
University  Street,  J  remembered  the  route  of  the  previous 
lesson  well  and  had  little  trouble  with  the  route  via 
University  Street. 
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On  Friday  J  worked  on  runs  within  the  SIU  campus  to 
the  library  building  and  the  old  main  section  of  the  cam¬ 
pus.  He  was  then  given  a  lesson  to  the  Carbondale  busi¬ 
ness  area  from  his  dormitory. 

On  Saturday  J  was  given  quick  review  lessons  of  the 
areas  we  had  covered.  He  seemed  to  remember  the  lessons 
well.  J  then  left  Carbondale  on  the  Illinois  Central. 

These  five  days  were  very  profitable  for  J  and  should 
give  him  a  good  foundation  from  which  to  expand  his  sphere 
of  travel  when  he  attends  SIU  this  fall.  J  maintained  a 
very  good  attitude  and  was  eager  and  enthusiastic  about 
learning  the  Carbondale  and  SIU  area.  This  was  a  week 
well  spent  for  J  and  should  provide  him  with  a  good  start 
for  travel  when  he  attends  SIU, 

Case  history  No.  2.  M  was  an  18  year  old  adventitiously 
blinded  boy  who  had  been  blinded  only  about  four  months 
prior  to  coming  to  the  Illinois  Braille  and  Sight  Saving 
School,  He  was  chosen  for  a  selected  case  history  because 
of  the  rapid  progress  he  made  in  mobility  and  also  because 
he  possessed  a  very  bitter  attitude  prior  to  mobility 
training. 

Progress  Report  End  of  4th  Week 

Pre-cane  skills  and  elementary  cane  movements  were 
mastered  by  M  during  the  first  few  weeks  of  his  training. 

He  has  excellent  body  concepts  and  interprets  his  envir¬ 
onment  very  well.  Orientation  was  no  problem,  as  M  dis¬ 
played  a  good  memory  and  seemed  to  ”get  the  picture”  very 
easily. 

M's  only  problem  Initially  was  a  somewhat  withdrawn 
attitude.  This  is  due,  at  least  in  part,  to  the  fact  that 
he  is  recently  blinded.  Toward  the  end  of  the  report  period, 
however,  he  became  more  optimistic.  He  now  travels  with 
confidence  and  enthusiasm. 

Progress  Report  End  of  8th  Week 

M  is  working  in  the  business  section  of  Jacksonville, 

He  has  been  oriented  to  most  of  the  stores  in  the  uptown 
area,  and  can  enter  the  stores  and  make  purchases  without 
assistance.  He  travels  easily  and  confidently  in  heavily 
congested  areas,  and  corrects  himself  well  when  he  be¬ 
comes  disoriented. 

He  has  improved  his  cane  technique  by  touching  the 
tip  of  the  cane  only  at  either  end  of  the  arc,  rather  than 
dragging  it  continually.  Hand  centerment,  wrist  action, 
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and  cane  coverage  are  excellent. 

Orientation  is  no  problem.  He  easily  picks  up  new 
areas,  and  interprets  his  environment  well.  His  attitude 
has  been  good  at  all  times. 

Prof^ress  Report  End  of  12th  Week 

M  has  been  working  in  the  square  area  of  Jackson¬ 
ville.  During  the  past  month,  he  has  been  working  on 
familiarization  and  "polishing  up”  in  the  busier  sections 
of  town. 

Cane  techniques  are  very  good.  Hand  centerment,  arc 
coverage,  and  travel  pace  are  all  excellent.  At  times  he 
tries  to  move  too  quickly,  and  doesn’t  allow  himself 
enough  time  to  stop  when  an  obstacle  has  been  located. 

Orientation  is  no  problem.  He  needs  a  familiarization 
to  each  run,  but  once  he  has  been  over  a  route,  he  retains 
it  well.  He  is  highly  motivated  and  has  been  trying  hard 
to  learn. 

Summer  Orientation  and  Mobility  Report 

M  lives  in  one  of  the  worst  areas  of  Chicago  with 
his  mother  and  assorted  brothers  and  sisters.  They  live 
in  a  four  room  apartment  in  an  extremely  dilapidated  apart¬ 
ment  house.  Little  time  was  spent  with  the  family.  The 
home  was  fairly  well  furnished,  and  the  mother  seemed 
very  interested  in  M’s  travel  abilities. 

M  travels  very  well  in  the  heavily  congested  area 
on  Roosevelt  Road.  He  makes  excellent  use  of  the  bus 
routes  throughout  the  city,  and  seems  to  maintain  his 
orientation  wherever  he  goes.  Two  lessons  were  spent 
familiarizing  M  to  the  corner  of  Roosevelt  Road  and 
Wabash  Avenue.  When  visiting  his  cousin,  which  he  does 
often,  he  needs  to  change  buses  at  that  Intersection. 

After  a  brief  period  of  familiarization,  he  traveled 
safe3,y  and  confidently  around  the  busy  Intersection. 

If  pcesible,  a  few  more  lessons  would  be  helpful  next 
summer.  It  would  reinforce  the  work  previously  done 
this  summer,  and  clear  up  any  traveling  problems  that 
might  arise. 

Final  Evaluation 


M  has  completed  his  mobility  training  and  is  quite 
a  competent  traveler.  His  progress  has  been  excellent 
throughout  the  training  period.  He  started  the  course 
with  somewhat  of  a  chip  on  his  shoulder,  mostly  due  to 
the  suddenness  of  his  blindness,  but  as  the  semester 
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progressed,  his  attitude  toward  mobility  and  toward 
life  in  general  improved  greatly »  At  the  end  of  the 
training  he  was  traveling  very  confidently,  with  a 
casual  appearance  that  put  the  sighted  public  at  ease. 
Because  of  this  casualness  and  fluidity  of  motion  and 
his  usual  cheerful  smile,  he  met  the  public  well. 

Pre-cane  skills  were  no  problem  for  M,  due  to  the 
good  visual  reference  he  had  maintained  since  his  blind¬ 
ness.  Body  imagery  was  very  good,  and  he  seems  very 
eager  to  use  the  new  techniques. 

Cane  technique  was  learned  quickly  and  well.  Hand 
centerment  was  good,  and  his  casual  walking  gait  is  ex¬ 
cellent,  His  use  of  traffic  sounds  is  good,  although 
he  tends  to  become  a  little  overconfident  at  times, 

M  is  a  good  traveler.  He  moves  about  confidently 
and  properly.  His  attitude,  which  was  questionable  at 
the  beginning  of  the  training  period,  was  very  good  at 
the  semester "s  end.  He  travels  safely  and  confidently 
in  any  setting. 

Case  history  No,  3 

J  was  an  18  year  old  girl  who  had  attended  a 
Chicago  Parochial  School  until  graduation  from  the  8th 
grade.  Upon  completion  of  grade  8  J  was  enrolled  in  the 
Illinois  Braille  and  Sight  Saving  School  a.nd  has  attended 
this  school  since  that  time.  J  was  chosen  for  a  selected 
case  history  because  of  her  very  negative  attitude,  not 
only  toward  much  of  her  mobility  training,  but  also  to¬ 
ward  nearly  everything,  J  did  make  some  real  progress 
in  mobility  but  it  is  felt  she  could  have  achieved  a 
great  deal  more  if  it  had  not  been  for  her  negative  app¬ 
roach,  J  received  a  full  year  of  mobility  at  the  Ill¬ 
inois  Braille  and  Sight  Saving  School, 

Progress  Report  End  of  4th  Week 

J  is  in  Unit  I,  Pre^-cane  skills  and  campus  travel. 
She  has  progressed  fairly  well  to  this  point  but  she 
had  developed  some  faulty  cane  techniques  prior  to  be* 
ginning  Orientation  and  Mobility  training.  She  refuses 
to  center  her  hand  and  is  bouncing  the  cane  tip.  The 
arc  is  constantly  short  on  the  right  and  she  insists  on 
following  shorelines  when  it  is  not  necessary  to  do  so, 

J  is  a  very  negative  and  argumentative  student.  Her 
attitude  will  be  a  real  problem  and  probably  the  greatest 
drawback  to  her  becoming  average  or  better  than  average 
as  a  traveler.  She  looks  upon  everything  taught  to  her 
as  either  "stupid"  or  "a  waste  of  time."  She  seems  to 
be  a  girl  who  has  some  real  potential,  but  whether  or  not 
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she  can  be  made  to  cooperate  and  develop  this  potential 
remains  to  be  seen. 

She  does  not  seem  to  be  a  very  active  girl  In  the 
social  fimctlons  of  the  school  and  appears  to  be  some¬ 
what  of  a  "loner. " 

Progress  Report  End  of  8th  Week 

J  Is  now  In  Unit  II,  Travel  In  a  residential  area. 

She  was  moved  out  of  Unit  I  to  see  If  perhaps  the  move 
off  campus  would  motivate  her  to  try  harder  In  an  unfam¬ 
iliar  place.  This  seemed  to  work  for  the  first  few  lessons 
in  Unit  II,  but  now  her  attitude  is  once  again  very  negative 
and  unpleasant.  She  still  insists  upon  using  her  old  cane 
techniques  and  faulty  habits.  She  does  not  follow  direc¬ 
tions  very  well  and  does  not  have  a  real  understanding  of 
street  patterning  in  a  residential  area.  She  wants  to 
go  only  to  places  she  feels  she  will  be  needing  to  go. 

It  seems  she  cannot  be  made  to  understand  the  reasons 
for  having  lessons  in  areas  she  will  not  travel  in  fre¬ 
quently.  She  has  been  told  she  will  be  dropped  from  the 
program  unless  she  begins  to  cooperate.  This  works  to 
motivate  her  for  a  few  lessons  but  then  she  returns  to 
her  old  negative  approach. 

J  will  need  to  solve  the  conflicts  within  herself 
before  she  will  really  be  receptive  to  Orientation  and 
Mobility  training.  She  will  be  kept  in  the  program  for 
the  present  because  she  does  have  potential  and  perhaps 
a  way  can  be  found  to  motivate  her. 

Progress  Report  End  of  12th  Week 

J  is  still  in  Unit  II,  Travel  in  a  residential  area. 

She  still  has  a  very  negative  attitude  and  has  made  very 
little  real  progress.  If  she  does  not  show  more  interest 
after  Kaster  Vacation  she  will  be  dropped  from  the  program. 

J  refuses  to  alter  her  old  habits  in  using  the  cane 
and  also  her  old  negative  approach  to  everything. 

J  is  a  Junior  so  if  she  has  to  be  dropped  from  the 
program  she  will  have  an  opportunity  for  training  again 
next  year  if  she  should  find  she  has  the  desire  to  really 
put  forth  some  effort. 

Progress  Report  End  of  l6th  Week 

J  has  begun  to  exhibit  some  real  changes  in  her 
attitude  and  is  more  positive  in  her  approach  to  orien¬ 
tation  and  mobility.  The  real  problem  in  working  with 
J  has  been  her  attitude.  She  asked  to  be  able  to  go  to 
church  by  herself  so  we  worked  on  a  special  lesson  with 
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the  Our  Saviour’s  Church  as  the  ob;)ective.  Since  we 
began  this,  J  has  really  begun  to  come  around, 

J  is  a  very  stubborn  and  oraennatic  girl.  She 
really  tries  when  she  can  see  a  real  purpose  to  the 
travel  lessons.  She  has  been  placed  on  special  lessons 
that  go  to  destinations  she  sees  a  need  for  going  to. 
This  has  proven  successful  in  providing  J  with  motiva¬ 
tion  and  a  favorable  attitude  toward  orientation  and 
mobility.  This  may  prove  to  be  the  answer  to  motivating 
J. 


Final  Report 

J  has  finally  begun  to  show  some  real  desire  to 
learn  to  travel  independently.  She  was  placed  on 
special  lessons  to  objectives  of  her  own  choosing  for 
the  most  part.  Since  we  began  such  special  lessons, 

J  has  shown  a  real  change  in  her  attitude  and  is  showing 
some  very  positive  reactions  now.  These  lessons  have 
also  shown  J  the  reason  for  some  of  the  other  lessons  she 
called  '‘stupid."  Perhaps  now  we  will  be  able  to  back 
up  a  bit  next  year  and  J  will  apply  herself  to  the  more 
basic  lessons.  This,  however,  we  will  know  when  we 
begin  the  next  school  year. 

J’s  real  problem  remains  in  her  lack  of  really 
clear  workable  concepts.  She  is  not  clear  about  traffic 
and  street  patterning.  She  will  need  a  great  deal  more 
work  on  concepts.  Much  of  her  negative  attitude  is 
perhaps  due  to  this  lack  of  concept  formation  and  con¬ 
sequently  a  fear  of  new  situations. 

It  is  hoped  that  J  can  be  included  in  the  196^-67 
school  year  Orientation  and  Mobility  program  now  that 
she  has  shox-j’n  some  improvement  in  her  attitude  and  out¬ 
look. 


Progress  Report  End  of  4th  Week 

J  has  been  on  special  lessons  to  various  places 
in  the  Jacksonville  business  area  and  is  presently  work¬ 
ing  on  signal  light  crossings. 

J  has  had  real  problems  with  her  mobility.  She 
becomes  very  easily  confused  and  has  to  learn  the  lessons 
from  rote  memory  such  as  two  right  turns,  one  left  turn, 
etc.  J  will  never  make  an  especially  good  traveler. 

She 'has 'too  many  personality  problems.  She  is  too  fear¬ 
ful  and  too  self-conscious  to  really  project  herself 
and  take  any  initiative  to  really  become  a  good  traveler. 
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J  is  also  still  having  much  difficulty  in  forming  any 
good  workable  mobility  concepts. 

Progress  Report  End  of  8th  Week 

J  is  still  working  in  Unit  IV,  Travel  in  the 
Business  Area  of  Jacksonville.  J  seems  to  be  concerned 
only  in  travel  to  places  she  feels  a  need  to  go  to.  She 
seems  unable  to  comprehend  the  reasoning  behind  having 
lessens  in  areas  she  may  not  necessarily  use.  She  can¬ 
not  seem  vo  realise  the  importance  of  working  in  areas 
that  may  be  transferable  to  other  localities.  She 
resists  any  attempt  at  anything  new.  Much  of  this  is 
probably  due  to  fear  but  J.would  never  admit  this. 

Her  attitude  is  J'^s  biggest  problem  and  has  been  through¬ 
out  her  mobility  training. 

She  cannot  adequately  handle  crossings  at  traffic 
signals  but  she  says  she  won't  try  them  alone  anyway. 

Her  basic  travel  concepts  are  very  poor  but  as  long 
as  she  can  memorize  the  route  from  one  place  to  another 
she  doesn't  care.  It  seems  "stupid"  to  J  to  worry 
about  trying  to  get  an  overall  idea  or  concept  of  the 
layout  of  an  area.  J  is  a  very  dependent  person  and 
although  she  makes  great  protests  to  the  contrary, 
she  really  prefers  it  that  way. 

J  resists  any  attempt  to  correct  her  basic  cane 
techniques.  She  insists  upon  holding  the  cane  at  her 
side  and  will  not  center  the  hand.  Her  approaches  to 
street  curbings  are  also  very  poor.  She  searches  with 
her  feet  instead  of  using  the  cane.  J  refers  to  the 
cane  as  a  "stick"  and  will,  in  all  probability,  never 
develop  into  a  good  traveler  with  the  cane. 

J  will  probably  be  phased  out  of  the  course  by 
the  Christmas  Holidays.  She  may  be  taken  to  Springfield 
for  the  exposure  to  a  business  area  but  she  will  be 
unable  to  do  much  independent  travel  there.  If  she  goes 
to  Springfield  at  all.  It  will  be  to  give  her  the  ex¬ 
perience  in  a  busy  area  in  working  with  another  person 
acting  as  her  giiidc^ 

Progress  Report  End  of  12th  Week 

J  is  still  working  in  Unit  IV,  Travel  in  the  Jack¬ 
sonville  Business  District.  J  seems  to  have  reached  a 
plateau  in  her  mobility  training.  It  seems  very  little 
is  being  accomplished.  J  has  learned  her  way  to  a  few 
places  she  wishes  to  go  and  she  seems  to  think  this  is 
all  that  is  needed.  She  is  very  fearful  and  lacks  any 
workable  travel  concepts,  but  it  seems  impossible  to 
convince  J  of  this  fact.  It  may  be  that  for  all  her 
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protests  to  the  contrary,  J  prefers  to  be  dependent 
upon  someone  for  her  travel  needs.  J  must  learn  by 
rote  memory  any  travel  runs  to  various  objectives. 

Even  in  this  area  J  appears  to  be  paying  little  atten¬ 
tion  to  directions  for  lessons  and  doesn't  seem  to  have 
her  mind  on  the  lessons. 

J’s  attitude  toward  mobility  has  been  poor  all 
along.  She  seems  to  be  more  pleasant  to  work  with, 
but  her  basic  attitude  is  still  very  poor  underneath 
the  pleasantness.  J  vrill  probably  never  do  any  really 
independent  travel. 

Final  Report 

J  had  a  full  school  year  of  mobility,  and  although 
she  did  accomplish  some  real  gains,  she  did  not  progress 
to  the  degree  she  should  have  in  any  sense. 

J's  great  problem  throughout  mobility  was  her  basic 
attitude  toward  not  only  mobility  but  nearly  everything. 

J  pays  attention  only  to  what  she  has  an  immediate  need 
for.  She  seems  almost  incapable  of  looking  to  the  future. 
She  is  perhaps  frightened  of  the  future  and  closes  her 
mind  to  it  for  that  reason. 

J  will  never  admit  that  she  is  frightened  but 
underneath  her  bravado  and  negative  attitude  she  is 
really  fearful  of  attempting  anything  new  or  independently 
in  travel  situations.  If  J  would  ever  admit  to  herself 
that  she  is  afraid  then  perhaps  this  would  be  the  first 
step  toward  progress  in  mobility. 

J  never  learned  to  use  the  cane  to  a  full  advantage 
nor  to  trust  and  rely  on  the  cane  to  serve  her  mobility 
needs. 

J  has  very  poor  basic  concepts  for  mobility  and  she 
made  no  real  attempts  to  learn  any.  She  relys  entirely 
on  rote  memory  in  travel  and  even  here  she  does  not  find 
success.  She  does  not  pay  attention  to  directions  when 
they  are  given  to  her. 

It  would  be  useless  to  attempt  to  take  J  to  Spring- 
field  so  this  will  not  even  be  considered.  J,  in  all 
probability,  will  never  become  even  an  average  traveler 
until  she  can  overcome  her  sour  outlook  on  life  in  general. 

J  should  be  given  travel  situations  only  in  residen¬ 
tial  or  light  business  areas  and  these  situations  will 
have  to  be  done  by  sheer  memorization  on  her  part  of  the 
routes  to  the  objectives  within  such  areas. 
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Summer  Orientation  and  Mobility  Report 

J  lives  in  a  suburb  of  Chicago,  The  area  in  which 
J  lives  is  not  very  encouraging  for  travel  for  a  blind 
person.  She  lives  in  a  residential  area  which  is  bordered 
by  two  main  thoroughfares.  The  other  border  of  her  neigh¬ 
borhood  consists  of  a  large  park.  J  is  not  nearly  com¬ 
petent  enough  to  attempt  crossings  at  the  two  thoroughfares. 

The  only  other  travel  possibility  for  J  was  the  use 
of  the  bus.  Several  bus  rides  were  taken  with  J  and  a 
ride  on  the  elevated  train.  J  is  still  unable  to  handle 
a  bus  alone  but  she  was  at  least  given  the  experience  of 
bus  and  elevated  travel.  One  of  these  lessons  on  buses 
was  taken  from  J's  home  to  the  Lighthouse  for  the  Blind 
at  Olcott  and  Roosevelt  Road  in  Chicago.  The  possibility 
of  J  obtaining  employment  at  the  Lighthouse  hinged  upon 
her  being  able  to  travel  there  alone.  This  proved  to  be 
impossible  because  it  involved  catching  three  different 
buses  from  J’s  home  to  the  Lighthouse. 

An  opportunity  to  meet  and  talk  with  J’s  parents 
several  times  proved  to  be  very  worthwhile.  Her  parents 
were  very  pleasant  people  and  were  very  willing  to  let 
J  travel  as  much  as  she  was  capable.  They  were  advised 
that  J  was  not  ready  to  travel  alone  by  public  transpor¬ 
tation  but  that  she  should  accompany  others  as  much  as 
possible  wherever  and  whenever  she  could.  J’s  parents 
were  also  encouraged  to  allow  J  to  travel  within  the 
neighborhood  freely.  J  has  evidently  already  been 
permitted  to  do  this. 

The  week  proved  to  be  very  worthwhile  in  that  it 
pointed  out  to  the  orientor  areas  where  J  should  be 
worked  with  during  the  next  school  year.  She  will  need 
more  lessons  in  using  public  transportation  and  in  using 
sighted  help.  These  things  will  be  given  a  special 
emphasis  in  J’s  lessons  during  the  coming  school  year. 

Case  history  No.  4 

K  was  an  18  year  old  congenitially  blinded  boy  who 
had  attended  the  Illinois  Braille  and  Sight  Saving  School 
since  grade  1.  K  was  chosen  for  a  selected  case  history 
because  of  the  real  progress  he  made  during  mobility 
Instruction.  K  was  a  student,  who  at  the  beginning  of 
mobility  Instruction,  looked  as  if  his  chances  for  success 
were  slim.  He  presented  a  very  bad  appearance  possessing 
many  blind! sims,  poor  body  image  and  so  on.  But  K,  while 
still  far  from  perfect,  performed  and  progressed  in  a 
much  more  positive  manner  than  expected. 
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Prog;res5  Report  End  of  4th  Week 

K  has  made  limited  progress  during  the  past  month. 

He  worked  hard  to  master  the  pre-cane  skills  and  the 
movements  of  the  cane,  but  his  progress  was  slow.  Lack 
of  a  fluid  sense  of  rhythm  impairs  his  progress  as  he 
walks  with  a  cane. 

Orientation  is  a  real  problem  with  K,  He  is  un¬ 
certain  about  many  places  on  campus  and  in  the  Main. 
Constant  repetition  is  needed  to  insure  progress  with 
K®s  orientation. 

Body  imagery  is  also  a  problem.  The  basic  skills 
were  difficult  because  of  K's  inability  to  know  the  re¬ 
lative  positions  of  parts  of  his  body, 

K  is  an  intelligent  boy  who  tries  hard,  but  lack  of 
fundamental  concepts  impair  progress. 

Progress  Report  End  of  8th  Week 

K  has  progressed  through  the  residential  area 
fairly  well  and  is  ready  to  be  moved  into  the  small 
business  district.  He  has  several  problems  which  tend 
to  slow  his  progress. 

He  does  not  interpret  his  environment  very  well. 

He  constantly  makes  mistakes  that  would  not  be  made  if 
he  could  ‘'picture"  the  runs  better.  His  strong  memory 
must  be  used  to  substitute  for  a  sense  of  orientation. 

His  cane  skills  have  come  along  adequately.  When 
he  shorelines,  coverage  to  the  opposite  side  is  affected. 
Poise  and  confidence  using  the  cane  are  lacking,  but 
should  improve  with  practice. 

Progress  Report  End  of  12th  Week 

K  has  been  working  in  the  small  business  area  of 
Jacksonville.  He  has  completed  most  of  the  runs  in  this 
area,  but  they  all  should  be  reinforced. 

His  cane  techniques  have  stabilized.  Arc  coverage 
is  good  most  of  the  time,  and  hand  positioning  is  also 
good.  His  unusual  travel  gait  affects  his  ability  to 
cross  streets  correctly. 

Orientation  has  been  somewhat  of  a  problem,  but  he 
relies  on  a  good  memory  and  proper  use  of  landmarks  for 
his  travel. 
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Progress  Report  End  of  l6th  Week 

K  has  progressed  fairly  well  during  the  past  four 
week  period.  He  has  improved  considerably  in  the  area 
of  orientation,  but  much  more  work  needs  to  be  done  with 
cane  technique. 

He  is  currently  traveling  in  the  downtown  area  of 
Jacksonville.  He  knows  the  route  to  and  from  the  square, 
and  is  familiar  with  the  stores  in  that  area. 

Final  Report 

K  has  come  a  long  way  during  his  mobility  training. 
Initially,  he  was  frustrating  to  work  with.  He  couldn’t 
retain  concepts  for  orientation,  and  his  coordination 
and  body  imagery  made  good  cane  technique  look  almost 
impossible.  At  the  very  end  of  his  first  semester  of 
mobility  training,  however,  he  started  to  put  it  all 
together.  He  was  given  a  very  limited  town  pass,  and  was 
told  that  he  would  have  advance  mobility  training  during 
the  following  semester. 

During  the  summer  between  spring  and  fall  semesters, 

K  showed  amazingly  good  travel  ability  in  his  home  town. 
This  was  due  almost  exclusively  to  the  high  degree  of 
motivation  he  exhibited.  Though  cane  techniques  were  far 
from  good,  he  was  able  to  travel  to  three  different  ob¬ 
jectives  from  his  home.  A  cafe,  a  gas  station,  and  a 
shopping  center  were  all  reached  safely.  Downtown, 
about  eight  blocks  past  the  shopping  center,  was  not 
covered.  This  would  be  an  excellent  place  for  additional 
follow-up  work. 

In  the  fall,  K  was  "brushed  up"  on  the  town  pass,  ■ 
and  was  familiarized  with  a  few  new  stores,  thus  widen¬ 
ing  his  area  of  travel.  He  was  then  dropped  until  spring. 
It  was  hoped  that  by  constantly  going  to  town,  K  would 
develop  additional  travel  concepts  that  would  permit 
further  progress.  During  the  spring  session,  K’s  cane 
technique  was  again  "brushed  up".  He  was  able  to  progress 
slowly  to  tho  point  where  he  was  able  to  go  around  the 
Jacksonville  Square. 

K’s  orj.entation  improved  immensely  with  the  passing 
of  his  training  period.  He  still  relies  mostly  on  rote 
memory  for  travel,  but  many  new  travel  concepts  make  small 
business  area  travel  possible. 

Cane  techniques  never  have  been  too  good  with  K. 

His  posture  and  walking  gait,  which  have  improved  markedly 
during  training,  still  need  work.  His  arc  is  consistent, 
but  usually  short  on  the  right.  Hand  positioning  is  good 
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at  times,  but  constantly  needs  reinforcement. 

K®s  attitude  throughout  the  training  session  has  been 
excellent.  He  is  highly  motivated  to  become  a  good 
traveler,  and  this  motivation  has  become  the  key  factor 
in  his  success. 


Case  history  No.  5 

C  was  a  17  year  old  congeni tially  blind  female 
student  who  attended  Illinois  Braille  and  Sight  Saving 
School  from  grade  1.  C  was  chosen  as  a  selected  case 
history  because  she  could  probably  be  called  perhaps  an 
"average"  congeni tially  blind  student,  if  one  can  say 
there  is  such  a  thing  as  an  "average"  student. 

Progress  Report  End  of  4th  VJeek 

C  has  progressed  into  Unit  III,  Travel  in  the  Resid¬ 
ential  Area.  C  seems  to  have  fairly  good  concepts  for 
travel  at  this  point  in  the  program,  but  she  will  need 
work  in  this  area  of  concept  formation  to  clear  up  some 
points.  C  had  a  good  deal  of  trouble  learning  the  use 
of  the  basic  touch  tecVinique  and  she  still  has  a  good 
deal  of  difficulty  in  maintaining  an  even  arc  and  keeping 
the  hand  centered.  C  is  making  fairly  good  street 
crossings  and  seems  to  listen  well  for  traffic. 

C  has  been  a  very  pleasant  student  to  work  with 
so  far  and  seems  to  have  an  excellent  attitude  toward 
mobility  instruction.  She  tries  very  hard  on  nearly 
every  lesson. 

Progress  Report  End  of  8th  Week 

C  has  just  finisVied  Unit  III,  Travel  in  the  Resid¬ 
ential  Area  and  is  about  to  begin  Unit  IV,  Travel  in 
the  Jacksonville  Business  Area.  C  has  had  a  great  deal 
of  trouble  with  mastering  good  smooth  cane  techniques. 

She  has  improved  greatly  in  this  area  but  still  needs 
more  smoothness.  She  has  trouble  in  keeping  the  hand 
centered  and  shortens  the  arc  on  the  left  side.  C  has 
also  had  difficulty  in  forming  useful  travel  concepts  and 
in  following  directions  for  lessons.  She  seems  to  be 
making  real  progress  here,  however,  and  is  having  less 
trouble  now  in  following  directions  once  she  understands 
what  she  is  doing.  C  is  making  fairly  good  street 
crossings  and  is  listening  well  for  traffic  sounds.  Over¬ 
all,  C  has  made  great  improvement  in  mobility  these  last 
few  weeks. 

C  has  maintained  a  very  good  attitude  toward  mobility. 
She  is  really  trying  very  hard  to  succeed. 


u 


-26- 


Progress  Report  End  of  12th  Week 

C  is  Just  beginning  Unit  V,  Travel  in  the  Jackson¬ 
ville  Public  Square,  C  has  done  well  so  far.  Her  cane 
techniques  have  improved  greatly.  She  seems  to  have 
pretty  good  concepts  for  a  congenitally  blind  student, 

C  will  be  given  some  experience  in  the  Special  Unit, 
Suburban  Area  before  the  end  of  the  semester  because  she 
may  have  to  utilize  some  areas  of  the  same  kind  in  her 
home  community. 

C  has  maintained  an  excellent  attitude  toward 
mobility  instruction  and  has  tried  her  best  to  succeed. 

C  should  have  real  motivation  to  use  her  mobility  now 
that  we  are  moving  back  to  the  school  and  working  toward 
town. 


Progress  Report  End  of  Spring  Semester 

C  ended  the  semester  working  in  Unit  V,  Travel  on 
the  Jacksonville  Public  Square.  She  was  also  given  some 
lessons  in  the  Special  Unit,  Suburban  travel  because  she 
lives  in  a  small  town  and  may  encounter  area  with  no 
walks. 


C  has  done  fairly  well,  but  she  does  not  yet  have 
good  workable  travel  concepts  clear  in  her  mind.  She  is 
not  quite  clear  on  street  patterning  and  traffic  movement. 
Her  cane  technique  is  a  little  rough  and  she  needs  a  little 
more  smoothness,  but  the  basic  technique  is  pretty  good 
with  an  even  arc  and  good  coverage, 

C  has  maintained  a  very  good  attitude  toward  mobility 
and  has  put  forth  her  best  on  nearly  every  lesson.  C  needs 
further  mobility  instruction. 

Summer  Follow-Un  Mobility  Report 

C  lives  in  a  small  town  of  approximately  1,000 
population.  The  business  area  consisted  of  about  four 
blocks.  C  had  a  rough  idea  of  the  route  into  the  bus¬ 
iness  area.  She  was  worked  on  into  the  business  area 
and  now  knows  her  way  to  a  bakery,  Rexall  Drug  Store, 
a  shoe  store,  a  grocery  store  and  two  restaurants.  C 
seemed  to  do  well  and  should  be  able  to  travel  independent¬ 
ly  on  into  the  business  district.  We  worked  on  objectives 
that  should  be  useful  and  of  interest  to  C. 

C®s  mother  seemed  willing  to  allow  C  to  travel 
Independently  and  seems  to  encourage  her  to  get  out  and  go. 
C  has  the  ability  to  travel  in  town  and  it  seems  likely  she 
will  continue  to  use  the  objectives  learned.  C  needs  more 
mobility  instruction  and  more  experience  in  larger  cities. 


f  y 


ry 


.  .!  O^t  •  .  ;V-. 

•>■  ^  O';  ',0 

'  r."*  ■  '•  ■  '  .  .  ..t 


I 


-27- 


Case  history  No,  6 

B  was  a  1?  year  old  student  who  attended  the  Illinois 
Braille  and  Sight  Saving  School  since  grade  1.  B  was 
chosen  for  a  selected  case  history  because  he  was  a 
student  who  returned  to  public  school.  B  also  poss¬ 
essed  some  small  amount  of  useful  vision.  This  made 
it  possible  for  B  to  progress  rapidly  even  though  he 
was  meeting  only  three  times  per  week  for  mobility 
instruction. 

Progress  Report  End  of  6th  Week 

B  is  meeting  three  times  per  week  for  mobility.  He 
is  now  working  in  Unit  III,  Travel  in  the  Residential 
Area.  B  has  pretty  good  cane  technique  except  for  a 
shortening  of  the  arc  on  the  right  at  times  and  occass- 
ionally  bouncing  the  cane  tip.  B  has  a  good  deal  of 
useful  light  perception  and  can  make  out  some  kind  of 
contrast  between  the  shoreline  and  sidewalk.  This  is 
a  great  help  to  B  but  at  times  this  causes  him  to  rely 
on  vision  and  not  use  the  cane  properly.  3,  however,  is 
coming  to  realize  more  and  more  the  need  for  the  cane 
as  well  as  his  very  limited  vision.  B  has  done  very 
well,  so  far.  He  seems  to  have  a  very  good  understanding 
of  street  patterning  and  has  good  concepts  for  travel. 

B's  attitude  has  been  good  and  he  is  putting 
forth  a  real  effort. 

Progress  Report  End  of  12th  Week 

B  is  presently  working  in  Unit  III,  Travel  in  the 
Residential  Area.  B  is  doing  very  well  so  far.  His 
cane  technique  is  fairly  good  except  for  shortening 
the  arc  on  the  right  at  times  and  bouncing  the  cane 
tip  slightly.  B  still  tends  to  rely  too  much  on  his 
very  limited  vision.  This  causes  B  some  problems  at 
times  in  missing  turns  etc.  B  recovers  however  very 
quickly.  B  seems  to  have  very  good  concepts.  He 
will  finish  the  Residential  Area  within  the  next 
lesson  or  two.  B’s  attitude  toward  mobility  remains 
good. 


Progress  Report  End  of  l6th  Week 

3  has  progressed  well  this  semester  for  only 
meeting  three  times  per  week.  He  is  currently  working 
in  Unit  IV,  Travel  in  the  Jacksonville  Business  Area. 

3  has  good  cane  technique  and  uses  the  cane  well.  He 
does,  however,  tend  to  lift  the  cane  and  move  ahead 
without  proper  coverage  at  times.  B  is  well  oriented 
and  knows  street  patterning  and  the  downtown  area 
fairly  well. 
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B  should  be  ready  for  Unit  V,  Travel  in  Spring- 
field  very  shortly^  He  has  done  fairly  well  on  stop¬ 
lights  and  with  a  little  more  experience  on  these  he 
will  be  ready  for  Springfield, 

B  has  maintained  a  positive  attitude  toward  mobility. 
He  has  been  given  a  town  pass  and  from  all  indications 
he  has  used  this  privilege  very  often. 

Special  Progress  Report 

B  is  not  receiving  mobility  instruction  this  semester 
during  the  school  week.  He  has  been  having  lessons  in 
Springfield  on  Saturdays.  B  has  covered  stoplights 
in  travel  on  one-way  streets,  revolving  doors,  escalators, 
and  public  transportation.  B  tends  to  be  perhaps  a 
little  careless  at  times  yet,  picking  up  the  cane  and 
moving  without  aderiuate  coverage, 

B  will  be  given- some  lessons  in  South  Jacksonville 
on  suburban  travel  in  an  attempt  to  simulate  the  environ¬ 
ment  in  his  home  town, 

B  has  maintained  a  very  good  attitude  toward  mobility 
and  as  nearly  as  can  be  ascertained,  he  is  making  ex¬ 
tensive  use  of  his  mobility  skills  to  travel  independently 
to  the  Jacksonville  business  district. 

Summer  Orientation  and  Mobility  Report 

B  lives  in  a  small  town  in  extreme  Northern  Illinois 
composed  of  about  10  houses  and  several  business  estab¬ 
lishments,  B  was  already  familiar  with  hla  home  town 
and  had  been  traveling  there  since  school  was  out.  His 
favorite  objective  there  was  the  grocery  store.  He  had 
no  real  problems. 

B  is  returning  to  public  school  this  year.  There¬ 
fore  most  of  two  days  available  were  spent  with  B  working 
in  the  school  building.  The  school  was  in  the  process 
of  last  minute  cleaning  and  painting  so  there  were 
furniture  and  other  obstacles  all  over  the  building. 

But  in  spite  of  this  3  learned  the  building  well  and 
could  travel  it  well  even  with  the  obstacles  there.  It 
should  be  even  easier  when  the  halls  are  clear. 

The  high  school  is  one  of  the  smaller  schools  and 
should  be  no  challenge  to  3  as  far  as  mobility  is  con¬ 
cerned.  B  also  can  find  the  school  bus  stops  at  home 
and  at  school. 

B  seems  very  pleased  and  eager  to  return  to  public 
school.  His  parents  also  seem  happy  and  B  appears  to 
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have  a  good  home  environment.  Everything  seems  to  point 
to  a  favorable  atmosphere  for  B’s  return  to  public 
school  this  fall.  The  school  is  willing  and  realistic 
about  a  blind  student  enrolling.  It  is  all  up  to  B  now. 


Case  history  No,  7 

R  was  a  20  year  old  congenitally  blind  female 
student  who  had  attended  high  school  in  the  Chicago 
Public  School  system  through  her  Sophomore  year  in 
school.  She  came  to  the  Illinois  Braille  and  Sight 
Saving  School  beginning  her  Junior  year.  R  was  chosen 
for  a  selected  case  history  because  of  her  extreme  lack 
of  real  progress.  She  was  an  extreme  case  and  was 
dropped  from  the  program  because  it  was  felt  R  needed 
other  services  before  mobility  would  be  really  worth¬ 
while. 

Progress  Report  End  of  4th  Week 

R  shows  very  little  hope  of  becoming  even  an  average 
traveler.  She  has  completed  the  Pre-Cane  Skills  and  has 
just  begun  travel  outdoors.  She  has  very  poor  concepts 
and  seems  to  be  unable  to  think  or  project  her  mind 
away  from  herself  and  into  space.  She  has  a  very  poor 
body  image  and  lacks  coordination  in  general,  .She 
has  a  very  pronounced  gait  problem?  walking  along  with 
very  short,  stiff,  and  shuffling  steps. 

She  is  a  very  egocentric  girl  with  extremely  in¬ 
troverted  outlooks.  She  lives  in  some  world  apart  from 
most  of  the  world.  The  Chicago  Cubs  seem  to  be  a  kind 
of  obsession  with  her  and  she  has  built  a  kind  of  pri¬ 
vate  little  dream  world  around  this  baseball  team. 

She  is  not  very  active  in  any  of  the  social  act¬ 
ivities  of  the  school. 

Progress  Report  End  of  8th  Week 

R  has  made  little,  if  any,  improvement.  She  is 
still  in  Unit  I,  Travel  on  the  Campus.  She  has  been 
given  special  lessons  for  the  most  part  in  what  should 
be  familiar  areas  to  her.  She  has  not  even  been  able  to 
comprehend  these  areas. 

Her  cane  techniques  are  terrible.  She  cannot  main¬ 
tain  any  consistency  in  her  arc  and  moves  very  stiffly? 
shuffling  along  almost  lost  to  reality.  She  almost  seems 
to  be  retreating  into  a  dream  world 

It  appears  that  R  will  have  to  be  dropped  from  the 
program.  She  appears  to  be  trying  very  hard,  but  her 


* 


I 

I 


J'‘- 


) 


o 


r/.I. 

‘  i  •  r  "V  ' 


4 

I 

« 


* 


< 


-30- 


personality  problems  are  too  much  for  her  to  overcome. 
She  will  probably  be  dropped  from  the  program  at  the 
Easter  Vacation  period. 

Final  Summary 


R  has  been  unable  to  master  any  phase  of  mobility 
training  satisfactorily  except  the  guide  techniques. 

She  will  never  be  able  to  travel  really  safely  in  any 
Independent  fashion  except  in  very  sheltered  and  con¬ 
trolled  environments.  She  cannot  use  a  cane  adequately 
enough  to  provide  any  real  measure  of  safety  for  herself 

She  lacks  any  workable  travel  concepts,  has  no  co¬ 
ordination,  no  body  imagery  to  speak  of,  and  shuffles 
along  completely  oblivious  to  the  world  around  her. 

R  was  a  pleasant  girl  and  seemed  to  try  hard,  but 
her  personality  problems  were  too  much  for  her  to  over¬ 
come.  She  needs  professional  help  which  an  Orientation 
and  Mobility  Specialist  is  unable  to  provide. 

R  was  dropped  from  Orientation  and  Mobility  instruc 
tion.  She  has  derived  all  the  benefit  such  a  program 
of  instruction  is  able  to  provide  for  her. 


Ill  Results 

The  following  would  seem  to  be  significant  results 
from  the  project.  It  must  be  remembered  that  these 
findings  in  some  instances  may  apply  only  to  the  Illlnol 
Braille  and  Sight  Saving  School  and  are  perhaps  not 
applicable  to  every  residential  school  situation. 

1.  The  establishment  of  a  basic  program  of  Orien¬ 
tation  and  Mobility  Instruction  at  the  residen¬ 
tial  school  was  very  feasible  and  possible  with¬ 
out  great  difficulty.  The  residential  school 
provides  ready  access  to  the  students  without 
requiring  great  amounts  of  traveling  time  for 
the  mobility  instructor  to  reach  each  student. 

2.  Acceptance  of  a  mobility  program  seemed  to  be 
very  good  on  the  part  of  most  members  of  the 
entire  residential  school  staff  from  the  very 
beginning.  There  was  very  little  negative 
feeling  or  resistence  to  the  initiation  of  a 
mobility  program  on  the  part  of  the  school  staff 
with  but  one  or  two  very  rare  exceptions. 
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3.  In  general  the  acceptance  of  the  mobility 
program  and  subsequently  the  cane  as  a  travel 
tool  X'jas  very  good  on  the  part  of  the  general 
student  body.  This  acceptance  seemed  to 
increase  as  the  project  progressed  and  at  the 
present  time  remains  very  high, 

4,  The  more  a  student  travels  after  being  given 
permission  to  travel  off  the  school  grounds  into 
the  community  adjoining  the  school,  the  more 
competent  he  becomes.  Along  with  this,  more 
realistic  or  more  correct  concepts  of  the  envir¬ 
onment  seem  to  develop, 

5.  Some  basic  improvement  in  the  ability  of  the 
student  to  travel  more  effectively  has  been 
noted  in  all  students  who  have  received  mob¬ 
ility  instruction  viith  the  exception  of  two 
students.  Both  of  these  students  who  did  not 
progress  had  to  be  terminated  from  mobility 
instruction  for  various  reasons, 

6,  A  great  deal  of  interest  and  reaction  has  been 
noted  in  the  community  in  which  the  school  is 
located.  This  has  come  about  mainly  from  the 
community  observing  the  greatly  increased  number 
of  totally  blind  students  who  are  independently 
traveling  into  the  business  area.  From  what  can 
be  accessed  this  community  reaction  has  been 
favorable  and  connotes  admiration  for  the  blind 
students  rather  than  pity  or  at  least  perhaps 

a  mixture  of  admiration  and  pity  where  before 
it  was  only  pity.  So  at  least  in  one  community 
this  seems  to  be  a  beginning  in  changing  public 
attitudes  toward  the  blind, 

7»  Staff  involvement  and  knowledge  of  basic  mobility 
precepts  is  almost  an  absolute  necessity  for 
successful  reinforcement  of  the  mobility  skills 
taught.  Staff  training  in  some  form  is  therefore 
necessary. 

8,  Even  though  some  amount  of  progress  was  made 
with  all  but  two  students,  as  the  project  pro¬ 
gressed  it  became  increasingly  clear  that  it  is 
not  enough  to  begin  normal  mobility  Instruction 
at  the  high  school  or  even  the  junior  high  level 
age  groups.  Experience  during  this  project 
would  indicate  the  necessity  of  a  development 
of  some  form  of  program  or  concentration  upon 
concept  formation,  awareness  of  the  environment, 
and  sensory  training  at  the  lower  grade  levels 
of  the  school  system  and  if  possible  in  the  home. 
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In  other  words s  experience  seems  to  be  the 
key  factor  indicated  at  all  age  levels  for 
blind  children  to  build  a  really  workable  back¬ 
ground  for  forma.l  mobility  instruction- 

9»  The  student  must  see  a  need  for  mobility  a,nd 
must  ha.ve  occasion  to  use  it  and  put  it  into 
practiceo  If  the  student  does  not  have  the 
opportunity  to  use  the  skills  learned,  or  sees 
no  need  to  use  them,  his  ability  and  level  of 
achievement  tend  to  diminish  rapidly  toward  a 
level  of  performance  no  greater  than  before 
instruction- 

10,  Students  received  mobility  instruction,  when 
possible,  every  school  day  or  five  days  per 
week  in  50  minute  class  periods.  Other  students, 
because  of  scheduling  problems,  were  meeting 

for  lessons  two  or  three  days  each  week.  It 
was  found  that  the  best  results  were  obtained 
when  students  met  each  day  or  five  days  per 
week.  The  time  lapse  with  the  students  meeting 
two  or  three  days  per  week  made  review  work 
necessary  almost  every  lesson,  A  regularly 
scheduled  class  period  each  day  of  the  school 
week  is  definitely  the  best  schedule. 

11.  In  the  situation  encountered  at  the  Illinois 
Braille  and  Sight  Saving  School  it  was  found 
that  experiences  in  travel  in  large  cit5^ 
environments  and  the  use  of  public  transpor¬ 
tation  were  somewhat  limited.  Most  students 
served  to  date  will  need  more  big  city  travel 
experiences.  Only  the  more  advanced  travelers 
were  ready  for  experiences  in  Springfield, 
Illinois,  using  public  transportation  and  a 
more  congested  business  area, 

12,  The  involvement  of  the  home  and  the  parents 
and/or  family  in  the  mobility  program  through 
conferences  and  their  expressed  interest  in 
the  students  progress  at  the  school  has  not 
been  as  grea-t  as  had  been  hoped  for.  There 
seems  to  be  an  attitude  on  the  part  of  many 
of  the  parents  that  the  student  is  not  their 
problem  while  he  is  in  attendence  at  the  school, 
(It  must  be  remembered  that  a  certain  number 

of  children  are  at  the  residential  school  due 
to  poor  home  situations, ) 

13.  A  small  number  of  students  who  have  received 
mobility  instruction  fail  to  utilize  the  skills 
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learned  or  to  travel  independently  even  when 
they  have  the  ability  to  do  so.  They  somehow 
did  not  have  the  motivation  or  the  foresight 
to  see  the  need  for  utilizing  the  skills  learn¬ 
ed.  These  students  are  relatively  few,  but 
yet  they  caused  concern.  This  was  a  greater 
problem  with  the  girls. 

14.  Many  students  of  the  residential  school  feel 
they  already  know  the  school  and  campus  and 
sometimes  will  not  use  the  proper  skills  or 
are  resi stent  to  using  the  cane  on  campus. 

Many  students  do  know  the  campus  but  a  great 
number  do  not  know  the  school  campus  as  well 
as  they  might  think  they  do.  This  presents 
somewhat  of  a  problem  at  times. 

15.  There  seems  to  be  a  tendency  upon  initiating 
a  mobility  program  to  become  too  concerned 
with  reaching  the  greatest  number  of  students 
possible  in  the  shortest  time  possible  thereby 
rushing  students  through  the  program  of  instruc¬ 
tion  too  rapidly.  This  was  felt  to  be  necessary 
in  order  to  reach  those  students  with  the  most 
immediate  needs  or  who  would  be  leaving  the 
school.  Also  this  seemed  to  be  necessary  to 
facilitate  a  downward  movement  in  the  grade 
level.  But  even  with  these  factors,  it  is  felt 
that  perhaps  some  students  were  rushed  through 
the  various  phases  of  mobility  instruction 
perhaps  much  faster  than  their  abilities  warranted. 


Results  of  the  Summer  Program 

It  was  felt  that  with  the  exception  of  two  or 
three  students  the  summer  follow-up  period  attained 
success  of  varying  degrees  with  each  student  visited. 

1.  The  mobility  instructor,  upon  beginning  to 
work  with  the  student  in  the  summer  follow¬ 
up  period,  first  had  to  acquaint  himself  with 
the  community  in  general  and  also  with  the  area 
in  which  the  student  would  have  to  travel. 

Having  little  Imowledge  of  the  area  before 
visiting  the  student  was  a  problem  which  was 
anticipated.  There  was  a  loss  of  time  involved, 
but  other  than  this  factor  the  problem  was  no 
real  obstacle. 

2.  Another  problem  closely  related  to  the  above 
was  the  lack  of  knowledge  of  the  student’s 
mobility  needs  within  the  community  or  at  least 
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the  lack  of  a  realistic  assessment  of  the  student's 
mobility  needs.  It  was  found  in  some  cases  that 
the  parents  or  the  student  had  set  up  objectives 
for  travel  that  were  far  beyond  the  student's 
ability  to  attain.  In  other  cases  the  student 
and  the  parents  were  unable  to  see  any  need  for 
travel  in  the  community.  The  mobility  instructor 
in  both  these  situations  was  faced  with  the  task 
of  finding  suitable  objectives  that  would  be 
useful  and  realistic  for  the  student.  Even  if 
the  only  feasible  travel  the  student  could 
undertake  was  to  go  to  a  drugstore  or  a  friend's 
house 5  in  some  cases 5  this  represented  more 
independent  travel  in  that  community  than  the 
student  had  done  in  his  entire  life.  It  is 
believed  that  most  students  continued  to  travel 
throughout  the  remainder  of  the  summer  in  the 
areas  they  had  learned  during  the  summer  follow¬ 
up  period  because  the  needs  and  goals  for  the 
students  were  realistic  and  within  the  ability 
of  the  students  to  perform  adequately, 

3»  It  was  expected  that  the  parents  involved  would 
present  difficulties  through  an  overly  protect¬ 
ive  attitude  toward  mobility.  This  proved  to 
be  the  case  in  several  instances  5  but  before  the 
week  was  over,  most  of  these  parents  were  con¬ 
vinced  that  their  child  could  adequately  handle 
the  travel  situations  encountered.  Parental 
attitude  as  a  problem  did  not  completely  dissol¬ 
ve,  but  parental  attitudes  x-iere  changed  suffi¬ 
ciently  so  that  the  student,  in  most  cases,  x^as 
not  discouraged  by  the  parents  from  attempting 
to  travel.  The  parents,  for  the  most  part,  had 
to  be  shown  that  their  child  was  capable  of 
handling  the  situation.  Students  were  given 
travel  situations  that  were  felt  to  be  realistic 
and  practical, 

4.  Probably  the  most  surprising  difficulty  of  the 
summer  follow-up  period  turned  out  to  be  the 
attitude  of  some  of  the  students  involved.  A 
number  of  students  who  had  been  progressing 
well  in  mobility  skills  at  the  school,  and  in  the 
Jacksonville  area  surrounding  the  school.,  seemed 
to  regress  when  placed  in  travel  situations  in 
their  own  community.  At  the  school  and  in  Jack¬ 
sonville  the  student  was  eager  to  travel,  to 
"get  out  and  go"  to  the  best  of  his  or  her 
ability.  The  student's  entire  attitude  seemed 
to  change  when  he  or  she  had  returned  to  the  home 
community.  It  was  observed  that  these  students 
were  overly  self-conscious  and  they  thought  every¬ 
one  was  critical  of  them.  These  students,  in 
effect,  appeared  to  have  a  feeling  of  not  being 
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a  part  of  their  own  community.  Perhaps  at  school 
and  in  Jacksonville  they  felt  themselves  more 
a  part  of  the  community.  This  problem  is  one 
that  will  not  be  easily  solved.  A  great  deal 
is  dependent  upon  the  student  and  his  or  her 
individual  personality  and  outlook.  It  might 
be  added  that  this  problem  seemed  to  be  the 
most  acute  with  the  female  students. 

5.  Another  problem  of  the  summer  mobility  follow-up 
program  was  the  areas  of  travel  themselves.  In 
too  many  cases,  it  was  found  that  the  usual  areas 
of  travel  instruction  taught  in  either  a  residen¬ 
tial  or  business  district  simply  did  not  apply 

to  the  communities  in  which  many  of  the  students 
lived.  Even  those  students  who  lived  in  the 
larger  towns  and  cities  of  Illinois  might  have 
their  homes  located  in  a  more  rural  type  of 
setting,  an  area  with  no  sidewalks,  paved  streets, 
etc.  Nearly  all  the  fringe  areas  away  from  the 
core  area  of  any  village,  tovxn  or  city  seem  to 
favor  a  more  rural  type  setting.  The  student 
who  has  problems  with  the  formation  of  workable 
travel  concepts  in  a  well  patterned  urban  area 
has  his  difficulties  compounded  in  the  rural 
area  where  the  terrain  is  even  less  definable. 

Here  he  must  use  more  subtle  and  hard  to  define 
information  to  travel  effectively. 

As  a  result  of  the  summer  follow-up  program,  a 
special  Unit  in  rural  or  suburban  areas  was  added  during 
the  1966-67  school  year  to  give  those  students  living 
in  such  an  area  some  experience  with  this  type  of  envir¬ 
onment  before  the  summer  follow-up  session. 

6.  As  more  students  receive  mobility  instruction, 
it  becomes  more  difficult  to  give  adequate 
summer  follow-up  due  to  the  time  and  travel 
factors  involved.  Some  students,  due  to  the 
nature  of  the  area  they  live  in,  do  not  benefit 
as  greatly  as  others.  It  would  seem  that  a  more 
selective  approach  to  the  summer  follow-up 
session  is  indicated.  Those  students  with 
definite  needs,  such  as  the  student  returning 

to  public  school  or  going  on  to  college,  v7ould 
benefit  most  from  the  summer  sessions.  It  is 
becoming  necessary  to  limit  or  select  the 
students  who  will  be  seen  in  the  summer  follow¬ 
up. 
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Implications  and  Discussion  of  the  Results 

The  three  years  of  the  demonstration  project  at 
the  Illinois  Braille  and  Sight  Saving  School  would  in¬ 
dicate  that  the  establishment  and  carrying  out  of  an 
ongoing  mobility  program  is  indeed  most  feasible  and 
practical.  The  residential  school  in  many  ways  lends 
itself  to  the  establishment  of  such  a  program  without 
any  really  insurmountable  obstacles  lying  in  the  path 
of  carrying  the  mobility  program  forward. 


The  School,  Staff,  and  Faculty 

Faculty  and  staff  of  the  school  are,  for  the  most 
part,  willing  and  ready  to  accept  and  cooperate  with 
an  established  program  of  orientation  and  mobility  at 
the  residential  school.  This  does  not  mean  that  there 
will  be  complete  and  instantaneous  acceptance  on  the 
part  of  every  member  of  the  staff  and  faculty.  But 
Informing  and  involving  the  staff  as  much  as  possible 
would  seem  to  eliminate  most  of  the  doubts  about  such 
a  program.  The  informal  approach,  on  a  personal  basis, 
to  this  problem  between  the  professional  mobility  staff 
and  the  other  staff  members,  seems  to  bear  the  greatest 
results.  The  mobility  staff  should  recognize  and  act 
upon  the  assumption  that  they  are  perhaps  viewed  by 
some  staff  members  as  something  new,  and  perhaps  even 
as  a  threat.  They  should  therefore  guard  against 
making  themselves  appear  to  the  other  staff  members  as 
the  panacea  of  all  problems  of  blind  children.  It  is 
as  necessary,  and  perhaps  essential,  to  establish 
rapport  between  the  mobility  program  and  the  school 
staff  as  it  is  to  promulgate  the  desired  basic  skills 
of  mobility  to  the  staff. 

Once  this  desired  rapport  exists,  then  the  dis¬ 
semination  of  mobility  skills  to  the  staff  members  becomes 
much  easier. 

Workshops  were  used  with  both  the  teaching  staff 
and  the  cottage  parent  staff  of  the  school.  These  work¬ 
shops  were  very  successful  and  provided  the  means  to 
transmit  desired  basic  mobility  skills  to  the  staff  in 
a  short  time  span  and  almost  the  entire  group  can  be 
reached  at  one  time.  The  workshop  approach  is  very 
advantageous  in  many  respects. 


Student  Acceptance 

Student  acceptance  and  willingness  to  participate 
in  the  mobility  program  was  good  almost  from  the  very 
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beginning  of  the  progranio  The  only  real  area  of  resis¬ 
tance,  on  the  part  of  many  students,  was  to  the  use  of 
the  cane  on  campus.  The  students  were  accustomed  to 
travel  without  the  cane  on  campus,  and  saw  no  need  to 
use  it  on  campus  because  they  felt  they  could  travel 
competently  without  it.  Once  the  students  were  moved 
from  the  campus,  however,  they  had  no  hesitantcy  to 
use  the  cane. 

Therefore  student  willingness  and  acceptance  of 
the  mobility  progra.m  are  good  in  the  residential  school 
situation. 


The  Parents 


It  was  found  that  mere  correspondence  with  parents 
was  not  enough  to  really  involve  the  student's  parents 
in  the  program.  It  would  seem  that  many  parents  would 
prefer  to  relegate  all  responsibility  for  their  child 
to  the  school.  Almost  an  attitude  that  their  child  was 
not  their  nroblem  when  he  or  she  was  at  the  school. 

Parent  conferences  will  provide  contact  with  some 
parents,  but  those  parents  who  participate  usually  were 
the  parents  who  were  already  interested  and  involved  in 
attempting  to  do  the  best  they  can  for  their  blind  child. 

The  summer  follow-up  sessions  with  the  students 
were  found  to  be  the  first  real  person  to  person  contact 
the  mobility  instructors  had  with  many  or  most  of  the 
parents.  In  these  summer  follow-ups,  it  would  seem  a 
parent  or  parents  must  be  shown  that  their  child  can 
handle  mobility  situations  before  any  parental  support 
for  travel  in  the  student's  home  environment  can  be 
expected.  In  the  cases  where  this  was  done,  the  student 
seemed  to  have  really  put  the  mobility  instruction  into 
practice  at  home. 


The  Home  and  the  School 

More  effective  means  of  bridging  the  gap  between 
the  home  and  the  residential  school  need  to  be  found. 

Some  students  look  upon  the  residential  school  as  their 
home  and  feel  almost  like  intruders  or  strangers  in  their 
own  home  and  community.  These  students  exhibited  less 
motivation  and  in  some  cases  indeed  displayed  tendencies 
toward  regression  in  mobility  skills  when  they  were 
placed  in  their  home  environment. 
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Progression  Skills 

The  developTiient  of  a  progression  of  learning  and 
skills  in  orientation  and  mobility  from  the  elementary 
level  through  the  high  school  age  level  is  needed  in  the 
total  school  progra.mo  This  progression  should,  if 
carried  through  properly,  meet  the  needs  of  the  students 
as  they  grow  older  and  would  finally  culminate  in  the 
abilit3r  at  the  senior  high  level  to  handle  more  difficult 
and  complex  travel  situations  such  as  large  city  business 
areas,  etCo 

The  elementary  level  program  should  stress  building 
orientation  aspects  of  the  program,  such  as  sensory 
training,  concept  formation,  and  so  on.  An  attem.pt  is 
now  being  made  to  develop  such  a  progression  in  the  pro¬ 
gram  at  the  Illinois  Braille  and  Sight  Saving  School. 


The  Summer  Follow-Up 


While  the  summer  follow-up  unit  was  found  to  be  of 
some  benefit  to  most  students,  it  seems  there  is  ci.  need 
to  be  perhaps  a  bit  more  selective  in  choosing  the 
students  who  will  receive  the  summer  follow-up. 

Those  students  with  definite  needs  to  be  fulfilled 
during  the  follow-up  instruction  really  benefited  to  the 
greatest  degree.  The  instructors  had  definite  goals 
to  work  toward  fulfilling  with  the  student.  It  was  also 
easier  to  assess  the  ability  of  the  student  to  attain 
these  goals  if  the  needs  were  knox^  before  the  summer 
session.  The  means  to  achieve  the  needs  were  modified 
to  meet  the  students  abilities  to  cope  X'Tith  the  situation. 
Examples  of  definite  needs  that  were  kno^Am  before  the 
summer  sessions  weres  return  to  public  school,  enrollment 
in  a  college  or  university,  or,  in  a  few  cases,  employment 
situations.  Those  students  with  no  goals  or  needs  were 
more  difficult  to  achieve  real  results  with.  In  these 
cases  the  mobility  instructor  had  to  attempt  to  find 
some  goals  and  needs  for  the  student. 

There  seems  to  be  no  reallj?’  set  formula  or  set  of 
rules  to  apply  to  the  home  visit  instruction.  Every 
case  seemed  to  be  unique  in  terms  of  the  students 
abilities,  the  hom.e,  and  community  environment.  The 
mobility  instructor  was  called  upon  to  use  his  judgment 
as  to  vrhat  measures  were  necessary  to  best  handle  each 
situation. 


Summary 


The  following  are  felt  to  be  some  basic  general 
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conclusions  that  can  be  drawn  from  the  project  experience. 

1.  A  Progression  of  learning  skills  and  concept 
formation  beginning  at  the  earliest  possible 
age  level  will  give  the  student  an  aware¬ 
ness  of  his  environment  in  some  workable  or 
realistic  frame  of  reference.  The  student  who 
has  no  background  or  framevTork  of  basic  concepts 
about  the  environment  or  world  around  him,  by 
the  time  he  or  she  reaches  the  high  school  age 
group,  has  a  very  difficult  time  in  gaining 
these  necessary  concepts  at  that  late  age. 

This  project  has  shown  this  area  to  be  very 
necessary,  and  points  out  the  need  for  develop¬ 
ing  a  program  which  will  cause  the  blind  child 
to  think  about  his  environment,  or  develop 
in  the  child  a  pattern  of  thinking  away  from 
himself  into  the  environment  around  him. 

2.  Student  8.cceptance  and  a  favorable  atmosphere 
on  the  part  of  the  student  body  in  general, 
are  essestial  to  the  success  of  any  mobility 
program  in  the  residential  school.  If  the 
Illinois  Braille  and  Sight  Saving  School  is 
typical,  then  it  would  seem  that  this  is  no 
real  problem.  Most  students  readily  accepted 
the  mobility  program  and  indeed  nearly  all  the 
junior  high  and  high  school  students  are 
requesting  mobility  instruction. 

3.  Parental  and  home  involvement  in  the  mobility 
program  (indeed  the  entire  school  program) 
need  a  great  deal  of  improvement.  A  more 
constant  and  direct  involvement  with  the  home, 
in  most  cases,  is  lacking.  This  is  a  very 
difficult  problem  to  solve  and  is  probably  one 
which  is  common  in  nearly  all  residential 
schools . 

The  summer  follow-up  provides  some  real  contact 
with  the  students  home  and  parents  but  still 
this  alone  falls  short  of  the  desired  level  of 
interest  and  involvement  that  would  really 
bridge  the  gap  between  the  home  and  the  resid¬ 
ential  school. 

4.  The  staff  and  faculty  of  the  residential  school 
must  become  involved  in,  and  support,  the  mob¬ 
ility  program.  It  is  Important  for  the  staff  and 
faculty  of  the  residential  school  to  feel  they 
can  make  a  contribution  to,  and  are  Involved  in, 
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the  total  mobility  orogramo  Along  with  this,  of 
course,  the  staff  and  faculty  should  and  must 
be  instructed  in  basic  orienta.tion  and  mobility 
skills  in  order  for  them  to  reinforce  the  work 
of  the  Mobility  SbecialistSo 

Workshons  were  found  to  be  <a  convenient  m.eans 
of  im^parting  these  necessary  basic  skills  to 
the  staff o 

5«.  The  summer  follow-up  sessions  with  the  students 
were  found  to  be  m-ost  worthwhile  and  provided 
som.e  real  and  m.eaningful  contact  with  the  students 
home*,  These  sessions  also  made  the  students 
see  the  need  for  transferring  the  skills  learned 
to  another  environment*  The  summer  follow-up 
is  useful  in  starting  the  student  on  the  path 
of  involvement  in  his  own  com^niunity,  oublic 
school,  or  college* 

The  summer  follow-un  period  must  be  geared  to 
the  individual  student  and  his  particular  needs* 
There  should  be  enough  flexibility  to  allow  the 
mobility  instructor  to  determine  the  situa.tion 
and  use  his  judgment  as  to  how  to  best  handle 
the  particular  case  at  hand* 

6.  Public  relations  and  community  acceptance  are 
to  be  considered  as  a  vital  sidelight  to  the 
total  mobility  program*  The  community  in  which 
the  residential  school  is  located  is  proba.bly 
the  greatest  possibility  for  community  accept¬ 
ance  and  awareness  of  the  program*  The  public 
should  be  informed  as  m^uch  as  possible  about 
the  goals  and  objectives  of  the  program*  The 
information  given  to  the  public  should  of  course 
be  positive  in  nature  but  at  the  same  time  real¬ 
istic* 

The  areas  of  the  greatest  need  for  a  more  in¬ 
formed  public  are  the  com.munities  where  blind 
students  reside* 
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AT:>^oendix 


ApDendix  A 


A  sample  of  the  format  used  in  Teachers  Workshop 
Aoril  5  a-nd  6,  1968  ■> 


Friday,  April  5 9  1968 

8  00  -  10  s  00  Workshop  #1  Main  8uildins  -  Room.  #11? 

Instructor  -  Harold  Rector 
Assistant  ~  Mike  Jacoby 


lOsOO 
10  s  30 


12s00 
IsOO  - 


2  s  30  - 
3s00  - 


Use  of  the  si,<2:hted  pruide 

A«  Sasic  technique  (stance,  scrip,  etc.) 

S«  Doorways,  stairs,  curbs 

C.  Coh'jested  a:Peas 

D.  Hines  Sreak 
Travel  indoors 

Ac  Use  of  cues  indoors  (sounds,  odors,  etc.) 
Bo  Use  of  elevator 

-  10  s  30  Break  -  Employees  Dininp:  Room 

-  12s00  Workshop  #2  Gymnasium 

Instructors  -  Ned  T.  Jackson 

Chuok  McCabe 

Sasic  Skills 

A.  Seating  technique  (theater  seating) 

B.  Trailin.q; 

C.  Hand  and  forearm 

D.  Use  of  landm^arks  and  information  points 

E.  Accurate  turns  and  measuring 

-  Is 00  Noon  Meal  under  blindfold  in  Dining  Hall 

Table  4 

2 s 30  Workshop  #3  Main  Building  -  Student  Council  Room 
Instructor  -  Bob  Gockman 
Assistant  -  Bill  Oldenettel 
Basic  Skills 
Ac  Room  Familiarization 
Be  Direction  taking  and  squaring  off 
C.  Directional  concents 
D-  Locating  drooped  articles 

E.  Money  (coins  and  bills) 

Fc  Teleohone  techniques 
3?00  Break  -  Employees  Dining  Room 

4s 30  Workshop  #4  Main  Building  -  Conference  Room  202 
Instructor  --  Larry  Hapeman 
Concepts  and  Program. 

Ac  Obstacle  Perception 
Be  Manner lsm.s 
Co  Concrete  learning 
Dc  Street  patterning 
E=  Use  of  sensory  cues 

F.  Fire  drills  and  safety 
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Saturday  April  6.  I968 

8s 30  -  10s 00  Workshop  #5  Main  Building  -  Auditorium 
Instructors s  Jan  Winans 

Gerry  Godbey 
Dorothy  Ferry 

Social  Graces 

A.  Entering  and  leaving  an  automobile 
8.  Shaking  hands 

C.  Placement  of  cane 

D.  Interpretation  and  use  of  auditory  and 
kinesthetic  cues  outdoors 

E.  Table  manners 

F.  Table  setting  and  eating  techniques 
lOsOO  -  10s 30  Break  -  Employees  Dining  Room 

10s 30  -  12s 00  Workshop  #6  Unit  #18  -  Sitting  Room  South 

Instructors  -  Ron  Wilcox 

George  Kording 

Theory  and  Use  of  the  Long  Cane 
A.  Grip,  stance,  coverage,  etc. 

Bo  Diagonal  technique 

C.  Stairway  technique 

D.  Touch  technique 

E.  Runs  on  campus 
12s 00  Workshop  ends  for  teachers 
IsOO  -  3»00  Instructors  meeting 

DO  NOT  WEAR  DRESS  CLOTHES, 

LADIES  PLEASE  WEAR  FLAT  HEELED  SHOES, 

Appendix  B 

Materials' and  lesson  plans  used  in  cottage^ parent*  workshop 
of  August  T968; 

.  ■'  --j  or 

Mobility  Lesson  Plans 
1st  Week.  . 

Lesson  ‘  -■*  I- 

1.  Basic  techniques  of  the  Sighted  Guide 

2.  Review  of^  Sight  Guide  Technique.  Runs  on  campus  and 

into  areas  adjoining  campus.  •.  j 

3«  Guide  Technique  in  Jacksonville  Business  Area  around 
square  and  into  stores  etc. 

4.  Entering  and  leaving*  an  automobile.  :  • 

5.  Guide  Technique  at  the  Lincoln  Square  Shopping  Center. 

6.  'Hand' and  Forearm  (upper  and  lower).  ‘  ^  " 

7.  Trailing  .• 

8.  Squaring  off  and  direction  indicators 

9«  Landmarks,  clues,  parallel,  intersecting,''  etc. 

10.  Discussion  of  weeks  activities  and  material  covered 

2nd  Week 

11.  Accurate  turns  (90^,  180°  etc.')  and  judging  and  measur¬ 
ing  distance 
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12.  Use  of  auditory  information,  object  nercention, 
tactile  clues,  etc. 

13*  Locatin.o:  dropoed  objects 

14.  Discussion  and  review  of  basic  skills  covered  and 
some  general  discussion  of  concept  form.ation 
15«  Room  familiarization,  how  to  check  out  a  room  etc. 
(Use  cottave,  if  possible,  where  cotta.me  parent  is 
assigned  durinv  school  year). 

16.  Room  familiarization 

17 •  Familiarization  of  entire  cottaere 

18.  Familiarization  and  runs  in  cottafre 

19-  Review  of  room  and  cottage  familiarization 

20.  Discussion  of  material  covered  to  date 


3rd  Week 

21.  Familiarization  to  section  of  Cam.Pus  where  cottage 
parent's  cottaG:e  is  located.  (For  example?  Unit  2 
is  in  the  East  Campus  so  begin  with  familiarization 
to  East  section  of  CamPus) 

22.  Cottage  parents  assume  role  of  familiarizing  each 
other  with  the  section  of  the  campus  worked  on  in 
lesson  21 

23.  Runs  on  section  of  campus  covered  in  lessons  20  &  21 

24.  Familiarization  with  Central  CamPus  (Main  building 
and  Dining  Hall) 

25.  Fam.iliarlzatlon  with  interior  of  Main  building  or 
Unit  17  (The  Library  Building)  if  the  cottage  parent 
has  small  children 

26.  Familiarization  with  Interior  of  Main  building  or 
Unit  17  continued 

27.  Familiarization  with  interior  of  Dining  Hall 

28.  Familiarization  with  Interior  of  Dining  Hall  continued 

29.  Familiarization  with  North  part  of  campus 

30.  Familiarization  with  North  part  of  campus  continued 


4th  Week 

31.  Familiarization  with  remaining  section  of  campus 

32.  Familiarization  with  remaining  part  of  campus  continued 

33.  Theory  of  cane  and  its  useage 

34.  Diagonal  cane  techni<5.ue 
35-  Touch  technique 

36.  Review  of  touch  and  diagonal  cane  techniques 

37.  Use  of  cane  on  stairways 

38.  Review  of  use  of  cane  on  stairways 

39.  What  to  do  with  cane  in  car,  restaurant,  etc, 

40.  Closing  discussion 


Techniques  of  Dallv  Living  Workshop  -  August  1968 
by  Jane  Overington 
I.  Personal  Grooming 
A.  Hair 

1.  Brushing 

2.  Parting 
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3.  Setting  and  rolling 

4,  Combing  and  arranging 
5«  Teasing  or  backcombing 
6e  Hair  spray 

?o  Hair  styling 
Bo  Shaving 

1.  Face 
2o  Arms 
3»  Legs 

4.  Electric  and  hand  razors 
5o  Pre-  and  after-shave 
6.  Cleaning  razor 
Co  Nails 

1.  Trimming  -  cuticle  scissors,  and  clippers 
2o  Emory  board 
3»  Polish  and  remover 

4.  Cuticle 

5.  Cleaning 
Do  Teeth 

lo  Putting  paste  on  brush 
2o  Brushing 
3o  Mouthwash 
4.  Biting 
Eo  Make-up 

1.  Application 
2o  Lipstick 

II.  General  Manners 

A.  Standing  up 

B.  General  Introductions 
1.  Shaking  hands 

a.  Male-Male 

b.  Male-Female 

c.  Female-Female 

do  Use  of  other  arm  for  grace  and  warmth 
Co  Helping  on  and  off  with  coat 

D.  Walking  with  umbrella 

E.  Being  seated 
Fo  Dancing 

III.  Eating  Skills 

A.  Table  manners  in  general 
lo  Everyday  table  manners 

2o  Table  manners  for  eating  out 
3c  Eating  foods  you  do  not  like 
4.  Eating  difficult  foods 
5o  Accepting  help 

6c  When  table  manners  should  begin 

B.  At  the  Table 

lo  Locating  food  -  clock  method 

2o  Correct  and  efficient  use  of  fork,  knife, 

3.  Cutting 

4.  Setting  a  simple  place  setting 

5.  Setting  for  a  formal  dinner 

6.  Spreading  table  cloth 
7c  Making  a  centerpiece 
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8.  Folding  napkin  and  use  of  napkin 

9.  Location  of  fork  and  knife  when  not  in  use 

10.  Arms,  elbows,  etc.,  on  table 

11.  Coughing,  choking,  sneezing,  bones 

12.  Being  excused 

13*  Standing  up:;  being  seated?  helped  up 
IV.  Cooking  Skills 

A.  Identifying  Foods 

1.  Visit  to  grocery  store 

a.  Fresh  fruits  and  vegetables  -  frozen;  canned 

b.  Breads?  rolls 

c.  Soups  -  Noodle?  vegetable?  cream 

d.  Meats  -  hot  dogs?  chicken?  chops 

2.  Identification  through  touch,  smell,  weight,  sound 

3.  Shopping  with  a  sighted  guide 

4.  Experiment  with  Identifying  different  foods 
already  made  up  on  plate 

a.  locating  food 

B.  Weights  and  Measurements 

1.  Cups 

2.  Teaspoons;  tablespoons 

3.  Measuring  flour 

4.  Measuring  liquids 

C.  Kitchen  organization 

1.  Labelling  jars 

2.  Spices  in  easy  to  measure  jars  (baby  food) 

3  Same  place 

4.  Alphabetical  vs.  frequency  vs.  size 

D.  Introductory  Cooking  Skills 

1.  Dipping  vs.  pouring 

2.  Pouring  liquids  from  pitchers,  tea  kettle, 
coffee  pot 

3.  Pouring  catsup;  syrup 

4.  Slicing  butter  on  stick 

5.  Peeling  carrots,  oranges,  potatoes 

6.  Chopping  onions,  potatoes 

7.  Slicing  carrots,  tomatoes,  cucumbers,  peppers, 
potatoes,  jello,  cake 

8.  Spreading  mustard,  butter,  peanut  butter,  jelly, 
frosting 

9.  Seasoning  -  salt;  pepper;  sugar 

10.  Carrying  -  ice  trays 

11.  Opening  -  cans,  bottles,  cartons,  cocoa  type, 
coke  or  beer  cans,  key  type 

E.  Serving 

1.  Host  -  Hostess 

F.  Cooking 

1.  Beverages 

a.  Cocoa 

b.  Coffee 

c.  Fruit  Punch 

d.  Shake  or  float 

e.  lemonade 
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F,  Cooking  (continued) 

2.  Salad  -  tossed  (Plastic  bag  for  tossing) 

a.  Carrots  across  grater 

b.  Chopping  onions 
Co  Tomatoes 

do  Lettuce 
e«  Cucumbers 

f.  Peppers 

g.  Dressing  -  catsup;  mayonaise;  pickles 

3.  Vegetables 

a.  Corn;  peas 

b.  Preparing  fresh  vegetables 

4.  Bread  -  pusher 

a.  Cutting  hard  bread 

b.  Breaking  bread  into  four  parts  -  rolls 

c.  Buttering  -  jellj/- 
do  Sandwiches 

1.  Peanut  butter  and  jelly 
5o  Meat 

a.  Cutting  (with  clay  dough)  potaotes 

b.  Ham;  spare  ribs;  pork  chops;  steak 

6.  Dessert 

a.  Cake 

1.  Assemble  ingredients;  prepare  pans 
2o  Break  egg 

3»  Stir 
4.  Bake 

5*  Cool  on  racks 

b.  Frost 

lo  Make  -  electric  beater  or  mixer 

2.  Spread  on  cake 

7.  Sphagetti  dinner 

G.  Kitchen  clean-up 
lo  Scrub  cabinets 

a.  Line  with  new  paper 

2.  Clean  and  organize  equipment  for  convenience 
before  putting  back 
3»  Scrub  stove 

ao  Remove  protectors  beneath  burners 
bo  Put  in  new  aluminum  foil 

c.  Oven  -  remove  racks  (sides,  top,  racks, 
aluminum  foil) 

do  Outside 
4o  Refrigerator 

a.  Defrost 

b.  Racks 

c.  Vegetable  box  -  sides  and  top 
do  Egg  and  butter  containers 

e.  Outside 

5.  Sink 
V.  Evaluation 

A.  Things  they  enjoyed  the  most  and  what  they  feel 
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would  be  most  helpful  applied  to  work  they  are  doing. 

B.  If  they  had  a  blind  child,  how  would  they  go  about 
his  over-all  education,  and  what  should  they  as  parents 

do  at  the  various  age  levels. 

C.  What  sort  of  things  would  they  concentrate  on, 
if  they  had  a  blind  child.  When? 

D.  What  aspects  of  blind  education  do  you  feel  need 
more  attentions  How  can  it  be  done? 

Techniques  of  Daily  Living-  Cottage  Parent  Workshop 
August  1968  by  Lorna  Cain 

Techniques  for  Daily  Living  (Clothing) 

A.  Clothing  Management 

1.  Clothing  identification 

2.  Best  way  to  lay  clothes  out  the  night  before 

3.  Color  combinations 

a.  How  to  explain  color  to  a  blind  child 

4.  Accessories 

5.  Folding  clothes  for  drawers 
60  Folding  clothes  for  suitcases 

7.  Folding  large  items  such  as  sheets 

8.  Hanging  garments  from  the  shoulders 

9.  Hanging  pants 

10.  Nylons 

a.  Best  way  to  put  on  to  avoid  twisting  or 
wrinkles 

b.  How  to  tell  if  there  are  runs 

c.  How  to  remove  wrinkles 

d.  How  to  match  and  keep  matched 

11.  Zippers,  stuck  zippers  and  ones  that  won’t  stay 
closed 

12.  Rolling  up  sleeves,  with  one  hand  and  two 
13*  How  to  check  to  see  if  slip  shows 

14.  Regulating  bra  and  slip  straps 
15°  Tieing  a  tie 
16.  Checking  for  run  down  heels 
17-  Tieing  shoes 

18.  Untieing  knots 

19.  Arranging  dresser  drawers 

a.  Drawer  dividers,  how  to  make  and  use 

20.  Labeling  dresser  drawers 

21.  Arranging  the  top  of  the  dresser 

22.  Arranging  closets 

a.  The  rod 

b.  The  floor 

c.  The  shelves 

23.  Closing  shades  and  door  before  dressing 
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B.  Clothing  Care 

1 .  Laundry 

a.  Organizing  laundry  area 

b.  Use  of  washer 

1.  Balancing  load 

2.  Measuring  dry  soap 
3-  Marking  of  dial 

4.  Using  coins 

c.  Use  of  the  dryer 

d.  Hanging  clothes  on  a  line 

e.  Hand  laundry 

1.  Areas  to  be  scrubbed 

2.  Rinsing 

3.  Washing  sweaters 

2.  Dry  cleaning 
3<>  Stain  removal 

a.  Marking  the  stain 

b.  Common  household  stain  removers 

4.  Ironing 

a.  Sprinkling 

b.  Plugging  in  an  electrical  appliance 

c.  Filling  a  steam  iron 

d.  Setting  the  iron  dial 

e.  Finding  the  iron  on  the  board 

f.  How  to  teach  a  child  to  iron 

g.  Removing  scorch  spots 
5c  Polishing  shoes 

a*  Liquid  polish 
b.  Wax  polish 

6.  Washing  jewelry  and  organizing  it 

7.  Mending 

a.  Threading  a  needle 

b.  Making  a  knot  in  the  thread 

c.  Sewing  on  button,  snaps,  hooks  and  eyes 

d.  Sewing  hems  and  seams 

C.  Housekeeping  Skills 

1.  Making  beds 

2,  Rearranging  rooms 
3*  Hanging  a  picture 

4.  Dusting 

5.  Dust  mopping 

6.  Vacuuming 

7.  Scrubbing  floors 

8.  Waxing  floors 

9.  Cleaning  up  something  spilt 

a.  Dry 

b.  Liquid 

c.  Liquid  with  glass 

10.  Cleaning  refrigerator 

11.  Cleaning  freezer 

12.  Cleaning  stove 

13.  Cleaning  oven 
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l4c  Cleaning  for  cobwebs 

15.  Cleaning  bathroom  fixtures 

16,  Washing  windows  and  mirrors 
17 »  Shampooing  rugs 

18a  Shaking  rugs 
D.  Dormitory  Skills 

1.  Telling  time 

2.  Telling  money  apart 

3.  Dialing  the  telephone 

4.  Using  scissors 

5»  Using  scotch  tape 

6.  Wrapping  a  package  to  send  in  the  mail 
7„  Wrapping  a  gift 

8.  Putting  on  a  band-aid  with  one  hand 

Braille  Instruction  -  Cottage  Parent  Workshop 
August  1968  by  Joanna  Cargill 

Purpose;  The  classes  expressed  their  own  purnosess 
To  help  children  with  their  homework 
To  interline  and  understand  communications  between 
parent  and  child 

To  read  correspondence  from  pupils 
To  identify  lost  papers,  books,  etc  a 
To  understand  the  child’s  learning  problems  and 
techniques 

To  create  a  common  bond  between  cottage  parent  and 
child. 

Materials ; 

Textbooks  "Handbook  for  Learning  Braille  by  Sight," 
by  Leland  Schubert 

Braille  Writers;  to  re-inforce  learning  by  writing, 
and  to  learn  quickly  certain  rules  and  signs. 
Written  materials;  especially  prepared  letters,  notes, 
games,  drills,  intended  to  keep  interest  at  the 
highest  level  possible,  and  to  give  experience 
x^rith  reading  material  similar  to  what  the  cottage 
parent  will  use. 

Pre-Primers s  To  demonstrate  the  child’s  learning 
situation.  Also,  to  introduce  a  painless  way  to 
gain  skill  in  reading  Braille. 

Chalkboard ;  For  quick  illustration  of  new  contractions 
and  rules. 

Progressive  Writing  Lessons;  Especially  drawn  up  when 
gaps  in  individual  achievement  began  to  be  apparent. 
These  enabled  each  student  to  go  at  his  own  pace, 
and  check  his  own  work.  They  seemed  successful 
in  establishing  habits  and  skills  as  well  as  giving 
reading  practice. 

Content ; 

History;  An  introduction  to  the  Braille  system  ex¬ 
plaining  its  history  and  its  importance  to  the 
education  of  the  blind. 
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The  Bra-ille  Alphabets  Since  this  is  basic,  two  weeks 
were  spen"^  l:earning  it  thoroughly. 

The  Numbers  °  ETnohasis  was  placed  here  because  of  its 
possible  use  by  cottage  parents  in  names,  addresses, 
and  telephone  numbers. 

Punctuation 

Contractions ;  These  could  not  all  be  covered.  Those 
most  often  used  were  studied  thoroughly.  The  re¬ 
mainder  of  the  time  was  spent  in  introducting 
others,  reading  fully-contracted  Braille,  ex¬ 
plaining  particularly  difficult  rules  and  forms, 
and  showing  the  student  where  to  refer  for  help 
in  further  study. 

The  Print  Shop s  The  students  visited  here  to  become 
l^amiliar  with  the  school  Brailling  facilities  and 
were  encouraged  to  adapt  them  to  their  own  needs. 

The  Libraries g  Here  the  students  became  acquainted 
with  the  librarian  and  the  library.  Observed 
what  books  were  available  to  students.  Dis¬ 
covered  materials  that  would  help  them  in  further 
study.  Became  familiar  with  materials  in  the  staff 
library  which  could  be  valuable  in  all  areas  of 
their  work. 


